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Section 1: Introduction 
 

Part 1: Background 

The Rhode Island Department of Education (RIDE) is committed to ensuring all students have 

access to high-quality curriculum and instruction as essential components of a rigorous education 

that prepares every student for success in college and/or their career. Rhode Islandôs latest 

strategic plan outlines a set of priorities designed to achieve its mission and vision. Among these 

priorities is Excellence in Learning. 

 

 In 2019, Rhode Island General Law (RIGL) § 16-22-31 was passed by the state legislature, as 

part of Title 16 Chapter 97 - The Rhode Island Board of Education Act, signaling the importance 

of Excellence in Learning via high-quality curriculum and instruction. RIGL § 16-22-31 requires 

the Commissioner of Elementary and Secondary Education and RIDE to develop statewide 

curriculum frameworks that support high-quality teaching and learning. 

 

The World Languages curriculum framework is specifically designed to address the criteria 

outlined in the legislation, which includes, but is not limited to, the following:  

¶ providing sufficient detail to inform education processes such as selecting curriculum 

resources and designing assessments, 

¶ encouraging real-world applications,  

¶ being designed to avoid the perpetuation of gender, cultural, ethnic, or racial stereotypes, 

and  

¶ presenting specific, pedagogical approaches and strategies to meet the academic and 

nonacademic needs of all learners, including differently-abled students and multilingual 

learners.1  

 

The World Languages framework was developed by an interdisciplinary team through an open 

and consultative process. This process incorporated feedback from a racially and ethnically 

diverse group of stakeholders that included the Rhode Island World Languages Workgroup, 

educators, students, families, the general public, and community partners. 

 

The Importance of World Languages 

Languages are fundamental to all human interactions. Over 7,000 languages are used worldwide 

and over 300 languages are used in the United States alone. More than 18% of U.S. residents and 

21% of Rhode Island residents speak a language other than English at home - a number that has 

been growing decade by decade since the 1970s (United States Census Bureau, 2015). These 

languages are not óforeignô but rather represent Indigenous, colonial, immigrant, migrant, and 

 
1 The legislation uses the term English learners; however, RIDE had adopted the term multilingual learners (MLLs) 

to refer to the same group of students to reflect the agencyôs assets-based lens. 

http://webserver.rilin.state.ri.us/Statutes/TITLE16/16-22/INDEX.HTM
https://www.census.gov/data/tables/2013/demo/2009-2013-lang-tables.html
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home languages of our nation and of the world. Yet relatively few English speakers in the United 

States develop proficiency in a language other than English in our schools, while American 

businesses emphasize the need for linguistically competent employees. Even though English 

continues to be the worldôs lingua franca, there is a growing consensus among leaders in 

business and politics, education, science, and the larger community that proficiency in English 

alone is not sufficient to meet the nationôs needs in a shrinking world (American Academy of 

Arts and Sciences, 2016).  

 

Similarly, from the No Child Left Behind Act of 2001 to the Every Student Succeeds Act of 2015, 

the United States government has named world language education as essential for the nationôs 

prosperity. Proficiency in the world languages and cultures supports economic and diplomatic 

success, while the ability to collaborate with others in multiple languages facilitates, promotes, 

and expands public, academic, scientific, technological, health and other services. Thus, it is in 

our nationôs and stateôs best interest to promote and expand world language education for all. 

 

At the state level, RIDE envisions an educational landscape in which each Rhode Island graduate 

is well prepared to lead a fulfilling and productive life, succeed in academic and employment 

settings, and contribute meaningfully to society. RIDE creates conditions for every Rhode Island 

student to think critically and collaboratively, and act as a creative, self-motivated, culturally, 

and globally competent learner. Rhode Island students are prepared to lead fulfilling and 

productive lives, succeed in academic and employment settings, and contribute meaningfully to 

society (RIDE Strategic Plan, 2021). 

 

As a core content area (Secondary Regulations, 2.1-A-11), world language education supports 

successful Rhode Island graduates in all aspects of RIDEôs vision. For example, while learning 

languages, students become more aware of and responsive to the world around them, growing to 

understand the challenges of communicating across cultures and using language to unify rather 

than divide. They examine various disciplines and the world from diverse perspectives while 

learning how to work collaboratively with others across cultures. Understanding and appreciating 

their own and other languages, cultures, and communities promotes creativity and self-

motivation in our students. These skills gained via world language education support our 

students to think critically and collaboratively and to act as creative, self-motivated, culturally, 

and globally competent learners.  

 

Additionally, world language education allows Rhode Island graduates to succeed in academic 

and employment settings while leading fulfilling and productive lives. Learning a new 

language, or reawakening, preserving, and enhancing an indigenous or heritage language, 

enriches studentsô lives as it supports them in understanding their own identity and role in the 

world, helping them think more broadly when selecting careers and places to live. Language 

skills give students an increased access to the history, products, practices, and collective wisdom 

https://www.amacad.org/sites/default/files/publication/downloads/State-of-Languages-in-US.pdf
https://www.amacad.org/sites/default/files/publication/downloads/State-of-Languages-in-US.pdf
https://www.ride.ri.gov/InsideRIDE/AdditionalInformation/RIDEStrategicPlan.aspx
https://ride.ri.gov/sites/g/files/xkgbur806/files/2023-05/Secondary_Regulations_Clean_Version_11-16-22.pdf
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of diverse cultures. The cognitive advantages of multilingualism further promote studentsô 

academic and career success through enhanced problem-solving skills, improved verbal and 

spatial abilities, improved memory function, enhanced creative thinking capacity, higher reading 

achievement, expanded vocabulary, and others (ñBenefits of Language Learningò, ACTFL, n.d.). 

Applying these skills empowers students to become lifelong learners beyond their K-12 

education. 

 

Finally, world languages support Rhode Island graduates in contributing meaningfully to 

society. Adding a language to the communication repertoire empowers students to engage with 

and understand communities beyond their own, while giving them an opportunity to tell their 

own stories in a new way. Since learning languages leads to students demonstrating higher levels 

of empathy, it opens the opportunity to form new relationships, bridge the divides, and empower 

students to address social justice issues and other global problems (ñAttitudes and Beliefs,ò 

ACTFL, n.d.).  

 

World language education is certainly one of the key conditions to meeting RIDEôs vision for all 

our graduates. 

 

Part 2: Vision for Student Success in World Languages 

Rhode Island students will have an opportunity to develop proficiency2 in at least one world 

language, in addition to English, to become empowered college-, career-, and world-ready 

citizens in the global community of the 21st century.  

 

To that end, all students of all ages and at all levels of proficiency will use a world language they 

study within the five goal areas of Communication, Cultures, Connections, Comparisons, and 

Communities to:  

¶ communicate with speakers/signers of the target language3, 

¶ explore the products, practices, and perspectives of multiple cultures, 

¶ expand academic knowledge in other disciplines and acquire diverse perspectives, 

¶ compare their own languages and cultures with those of the target communities4, and  

¶ serve and lead in their academic, local, and global communities. 

 

Furthermore, based on personal, academic, and/or career interests, students may choose to 

expand their study of world languages to higher levels of proficiency, such as the levels needed 

to obtain the Seal of Biliteracy, to benefit from opportunities that proficiency in multiple 

languages offer them.  

 

 
2 Proficiency is what students can do with language in unrehearsed, novel situations. 
3 Target language is the world language students intend to learn.  
4 Target communities are those that use a world language students intend to learn as their first or native language. 

https://www.actfl.org/resources/guiding-principles-language-learning/benefits-language-learning
https://www.actfl.org/center-assessment-research-and-development/what-the-research-shows/attitudes-and-beliefs
https://ride.ri.gov/students-families/ri-public-schools/diploma-system
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Part 3: Purpose 

The purpose of the Rhode Island World Languages Curriculum Framework is to provide 

guidance to educators and families around the implementation of the World-Readiness Standards 

for Learning Languages, particularly as it relates to the design and use of curriculum, instruction, 

and assessment. The frameworks streamline a vertical application of standards and assessment 

across the PreKï12 continuum within Tier 1 of a Multi-Tiered System of Support (MTSS), 

increase opportunities for all students to meaningfully engage in standards-based work and tasks, 

and ultimately support educators and families in making decisions that prioritize the student 

experience. These uses of the curriculum frameworks align with the overarching commitment to 

ensuring all students have access to high-quality curriculum and instruction that prepares them to 

meet their postsecondary goals. 

 

Figure 1. Success Criteria 
 

 

 

Part 4: Guiding Principles for Rhode Islandôs Frameworks 

The following five guiding principles are the foundation for Rhode Island's Curriculum 

Frameworks. They are intended to frame the guidance within this document around the use and 

implementation of standards to drive curriculum, instruction, and assessment within an MTSS. 

These principles include the following: 

 

1. Standards are the bedrock of an interrelated system involving high-quality curriculum, 

instruction, and assessment. 

2. High-quality curriculum materials (HQCMs) align to the standards and, in doing so, must 

be accessible, culturally responsive and sustaining, supportive of multilingual learners, 

developmentally appropriate and equitable, as well as leverage studentsô strengths as 

assets. 

3. High-quality instruction provides equitable opportunities for all students to learn and 

reach proficiency with the knowledge and skills in grade- and/or proficiency-level 

standards by using engaging, data-driven, and evidence-based approaches, such as 

https://www.actfl.org/uploads/files/general/World-ReadinessStandardsforLearningLanguages.pdf
https://www.actfl.org/uploads/files/general/World-ReadinessStandardsforLearningLanguages.pdf
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leveraging home languages for content learning and drawing on family and communities 

as resources. 

4. To be valid and reliable, assessments must align to the standards and equitably provide 

students with opportunities to monitor learning and demonstrate proficiency.  

5. All aspects of a standards-based educational system, including policies, practices, and 

resources, must work together to support all students, including multilingual learners and 

differently-abled students. 

 

Part 5: What is Curriculum?  

RIDE defines curriculum as a ñstandards-based sequence of planned experiences where students 

practice and achieve proficiency in content and applied learning skills. Curriculum is the central 

guide for all educators as to what is essential for teaching and learning, so that every student has 

access to rigorous academic experiences.ò Building off this definition, RIDE also identifies 

specific components that comprise a complete curriculum. These include the following: 

 

¶ Goals: Goals within a curriculum are the standards-based benchmarks or expectations for 

teaching and learning. Most often, goals are made explicit in the form of a scope and 

sequence of skills to be addressed. Goals must include the breadth and depth of what a 

student is expected to learn. 

¶ Instructional Practices: Instructional practices are the research and evidence-based 

methods (i.e., decisions, approaches, procedures, and routines) that teachers use to 

engage all students in meaningful learning. These choices support the facilitation of 

learning experiences to promote a studentôs ability to understand and apply content and 

skills. Practices are differentiated to meet student needs and interests, task demands, and 

learning environment. They are also adjusted based on ongoing review of student 

progress towards meeting the goals.  

¶ Materials: Materials are the tools and resources selected to implement methods and 

achieve the goals of the curriculum. They are intentionally chosen to support a studentôs 

learning, and the selection of resources should reflect student interest, cultural diversity, 

world perspectives, and address the needs of multilingual learners and differently-abled 

students. To assist local education agencies (LEAs) with the selection process of world 

language curricula, RIDE has identified a list of considerations for selecting and/or 

designing a high-quality curriculum that best fits the needs of each LEAôs students, 

teachers, and community. LEAs should adopt and/or design materials that take these 

considerations into account because every student in Rhode Island deserves access to 

high-quality curriculum materials. For detailed list of considerations for selecting world 

language curriculum materials, please refer to Section 2 of this framework. 

¶ Assessment: Assessment in a curriculum is the ongoing process of gathering information 

about a studentôs learning. This includes a variety of ways to document what the student 

knows, understands, and can do with their knowledge and skills. Information from 

https://www.ride.ri.gov/InstructionAssessment/Curriculum/CurriculumDefinition.aspx
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assessment is used to make decisions about instructional approaches, teaching materials, 

and academic supports needed to enhance opportunities for the student and to guide 

future instruction.  

 

Another way to think about curriculum, and one supported by many experts, is that a well-

established curriculum consists of three interconnected parts all tightly aligned to standards: the 

intended (or written) curriculum, the lived curriculum, and the learned curriculum (Kurz et al., 

2010). Additionally, a cohesive curriculum should ensure that teaching and learning is equitable, 

culturally responsive and sustaining, and offers students multiple means through which to learn 

and demonstrate proficiency. 

 

The written curriculum refers to what students are expected to learn as defined by standards, as 

well as the HQCMs used to support instruction and assessment. This aligns with the ñgoalsò and 

ñmaterialsò components described previously. Given this, programs and textbooks do not 

comprise a curriculum on their own, but rather are the resources that help to implement it. They 

also establish the foundation of studentsô learning experiences. The written curriculum should 

provide students with opportunities to engage in content that builds on their background 

experiences and cultural and linguistic identities while also exposing students to new experiences 

and cultural identities outside of their own.  

 

The lived curriculum refers to how the written curriculum is delivered and assessed and includes 

how students experience it. In other words, the lived curriculum is defined by the quality of 

instructional practices that are applied when implementing the HQCMs. This aligns with the 

ñmethodsò section in RIDEôs curriculum definition. The lived curriculum must promote 

instructional engagement by affirming and validating studentsô home cultures and languages, as 

well as provide opportunities for integrative and interdisciplinary learning. Content and tasks 

should be instructed through an equity lens, providing educators and students with the 

opportunity to confront complex equity issues and explore socio-political identities.  

 

Finally, the learned curriculum refers to how much of and how well the intended curriculum is 

learned and how fully students meet the learning goals as defined by the standards. This is often 

defined by the validity and reliability of assessments, as well as by student achievement, their 

work, and performance on tasks. The learned curriculum should reflect a commitment to the 

expectation that all students can access and attain grade- and/or proficiency-level competence. 

Ultimately, the learned curriculum is an expression and extension of the written and lived 

curricula and should promote critical consciousness in both educators and students, providing 

opportunities for educators and students to improve systems for teaching and learning in the 

school community. 

 

 

 



 DRAFT WORLD LANGUAGES CURRICULUM FRAMEWORK V.1 | 2023 

  10 

Key Takeaways 

¶ First, the written curriculum  (goals and high-quality curriculum materials) must be firmly 

grounded in the standards and include a robust set of high-quality curriculum materials that all 

teachers know how to use to design and implement instruction and assessment for students.  

 

¶ Second, the characteristics of a strong lived curriculum  include consistent instructional practices 

and implementation strategies that take place across classrooms that are driven by standards, 

evidence-based practices, learning tasks for students that are rigorous and engaging, and a valid 

and reliable system of assessment. 

 

¶ Finally, student learning and achievement are what ultimately define the overall strength of a 

learned curriculum , including how effectively students can meet the standards. 

 

Part 6: What is a Curriculum Framework? 

All of Rhode Islandôs curriculum frameworks are designed to provide consistent guidance 

around how to use standards to support the selection and use of high-quality curriculum 

materials, evidence-based instructional practices, as well as valid and reliable assessments ð all 

in an integrated effort to equitably maximize learning for all students.  

 

The curriculum frameworks include information about research-based, culturally responsive, 

sustaining, and equitable pedagogical approaches and strategies for use during implementation of 

high-quality curriculum materials and assessments in order to scaffold, develop, and assess the 

skills, competencies, and knowledge called for by the state standards. 

 

The structure of this framework also aligns with the five guiding principles referenced earlier: 

¶ Section 2 lists the standards and provides a range of resources to help educators 

understand and apply them. Section 2 also addresses how standards support selection and 

implementation of high-quality curriculum materials. 

¶ Section 3 of this framework provides guidance around how to use the standards to 

support high-quality instruction.  

¶ Section 4 offers information and resources for using the standards to support assessment. 

 

Though Guiding Principle 5 does not have a dedicated section, it permeates the framework. 

Principle 5 speaks to the coherence of an educational system grounded in rigorous standards. As 

such, attention has been given in this framework to integrate stances and resources that are 

evidence-based, specific to the standards, support the needs of all learners ð including 

multilingual learners and differently-abled students ð and link to complementary RIDE policy, 

guidance, and initiatives. Principle 5 provides the vision of a coherent, high-quality educational 

system. 
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In sum, each curriculum framework, in partnership with high-quality curriculum materials, 

informs decisions at the classroom, school, and district level about curriculum material use, 

instruction, and assessment in line with current standards and with a focus on facilitating 

equitable and culturally responsive and sustaining learning opportunities for all students. The 

curriculum frameworks can also be used to inform decisions about appropriate foci for 

professional learning, certification, and evaluation of active and aspiring teachers and 

administrators. 

 

The primary audiences for the information and resources in the curriculum frameworks are 

educators in Rhode Island who make decisions and implement practices that impact studentsô 

opportunities for learning in line with standards. This means that the primary audience includes 

teachers, instructional leaders, and school and district administrators.  

 

However, the curriculum frameworks also provide an overview for the general public, including 

families and community members, about what equitable standards-aligned curriculum, 

instruction, and assessment should look like for students in Rhode Island. They also serve as a 

useful reference for professional learning providers and higher education Educator Preparation 

Programs (EPPs) offering support for Rhode Island educators. Thus, this framework is also 

written to be easily accessed and understood by families and community members. 

 

Figure 2. Summary of Section Structure 
 

 

*Not applicable to all content areas 

 

Part 7: What does effective implementation of the Curriculum Framework 

look like? 

Figure 3 provides examples of how RIDE envisions the guidance and resources within this 

framework being used. These examples are not exhaustive by any measure and are intended to 

give educators an initial understanding of how to practically begin thinking about how to 

implement and use this framework to inform their daily practice. 

https://www.ride.ri.gov/TeachersAdministrators/EducatorCertification/RIEducatorPreparationPrograms.aspx
https://www.ride.ri.gov/TeachersAdministrators/EducatorCertification/RIEducatorPreparationPrograms.aspx
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Figure 3. Framework Use 
 

 
 

Educators and instructional leaders such as curriculum coordinators, principals, and 

instructional coaches can use the curriculum frameworks as a go-to resource for understanding 

the high-quality curriculum materials that have been adopted in their districts and to make 

decisions about instruction and assessment that bolster all studentsô learning opportunities. For 

example, the frameworks can be used to:  

¶ Unpack and internalize well-articulated continuation and vertical alignment of standards; 

¶ Analyze high-quality curriculum materials and assessment(s) adopted in the district and 

understand how the standards are applied within the instructional materials and 

assessment(s); 

¶ Norm on high-quality instructional practices in each of the disciplines; and 

¶ Guide decisions related to instruction and assessment given the grade- and/or 

proficiency-level expectations for students articulated in the standards and the high-

quality instructional materials.  

Educators, curriculum leaders, and instructional coaches can use the curriculum frameworks 

as a resource when ensuring access to high-quality instructional materials for all students that are 

culturally responsive and sustaining, and that equitably and effectively include supports for 

multilingual learners, differently-abled students, heritage speakers, and others.  For example, the 

frameworks can be used to:  

¶ Unpack the standards for a variety of learners, for example heritage language speakers; 

and  

¶ Plan universally designed instruction and aligned scaffolds that ensure all students can 

engage meaningfully with grade- and/or proficiency-level instruction. 
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District and school administrators can use the curriculum frameworks to calibrate their 

understanding of what high-quality curriculum, instruction, and assessment should look like 

within and across disciplines and use that understanding as a guide to:  

¶ Make resources available to educators, families, and other stakeholders in support of 

student learning; 

¶ Norm ñwhat to look forò in classrooms as evidence that students are receiving a rigorous 

and engaging instructional experience; and  

¶ Structure conversations with teachers and families about high-quality curriculum, 

instruction, and assessment.  

District and school administrators, as well as EPPs and professional learning providers, can 

use the curriculum frameworks to enhance targeted quality professional learning opportunities 

for the field. For example, the frameworks can be used to:  

¶ Enhance educator or aspiring educator knowledge about the standards and pedagogical 

approaches used in Rhode Island;  

¶ Roll out a vision for curriculum and instruction in the district, followed by curriculum-

specific professional learning;  

¶ Build capacity of educators and aspiring educators to engage in meaningful intellectual 

preparation to support facilitation of strong lessons;  

¶ Aid educators and aspiring educators in making sense of the structure, organization, and 

pedagogical approaches used in different curriculum materials; and 

¶ Build capacity of educators and aspiring educators to address individual learning needs of 

students through curriculum-aligned scaffolds, particularly differently-abled students and 

multilingual learners. 

Families and community organizations can use the curriculum frameworks to become familiar 

with what curriculum, instruction, and assessment should look like at each grade and language 

proficiency level. 

 

Part 8: Overview and Connection to Other Frameworks 

Each content area (mathematics, science and technology, ELA/ literacy, social studies, world 

languages, and the arts) has its own curriculum framework. For educators who focus on one 

content area, all information and resources for that content area are contained in its single 

curriculum framework. For educators and families who are thinking about more than one content 

area, the different content-area curriculum frameworks will need to be referenced. However, it is 

important to note that coherence across the curriculum frameworks includes a common 

grounding in principles focused on connections to content standards and providing equitable and 

culturally responsive and sustaining learning opportunities through curriculum resources, 

instruction, and assessment. The curriculum frameworks also explicitly connect to RIDEôs work 
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in other areas including, but not limited to, multilingual learners, differently-abled students, early 

learning, college and career readiness, and culturally responsive and sustaining practices. Table 1 

includes a brief overview of how this and the other curriculum frameworks are organized, as well 

as a summary of how the specific curriculum frameworks overlap and connect to each other. 

 

Table 1. Overview of Framework Organization 

Section 
What is common across the content 

area curriculum frameworks? 

What is content-specific in each 

content areaôs curriculum 

framework? 

Section 1: 

Introduction 

Section 1 provides an overview of the 

context, purpose, and expectations 

related to the curriculum framework. 

Each curriculum framework 

articulates a unique vision for how 

the framework can support high-

quality teaching and learning. 

Section 2: 

Implementing a 

High-Quality 

Curriculum 

The introduction to this section 

explains how RIDE defines high-

quality curriculum materials 

(HQCMs) in relation to standards. 

 

The final part of this section explains 

how HQCMs are selected in RI and 

provides related tools.  

The middle section of each curriculum 

framework has content-specific 

information about the standards 

behind curriculum resources and 

the vision for student success in the 

targeted content area. 

 

The final part of this section includes 

some specific information about the 

HQCMs for the targeted content 

area. 

Section 3: 

Implementing 

High-Quality 

Instruction 

This section provides an overview of 

how high-quality instruction is guided 

by standards and introduces five cross-

content instructional practices for 

high-quality instruction. 

 

This section also includes guidance 

and tools to support high-quality 

instruction and professional learning 

across content areas. 

This section expands upon cross-

content instructional practices by 

providing content-specific 

information about instructional 

practices. 

 

This section also includes more 

specific guidance and tools for 

considering instruction and 

professional learning in the targeted 

content area. 

Section 4:  

High-Quality 

Learning 

Through 

Assessment 

The curriculum frameworks are all 

grounded in common information 

described here about the role of 

formative and summative assessment 

and how these align with standards.  

 

Content-specific guidance about 

tools and resources for assessing 

students in the targeted content area 

are included in this section. 



 DRAFT WORLD LANGUAGES CURRICULUM FRAMEWORK V.1 | 2023 

  15 

Section 
What is common across the content 

area curriculum frameworks? 

What is content-specific in each 

content areaôs curriculum 

framework? 

Some standard tools and guidance for 

assessment in any content area are also 

provided. 

 

Part 9: Connections to Other RIDE Initiatives 

This curriculum framework is designed to be a valuable resource for educators and families. It is 

intended to support classroom teachers and school leaders in developing a robust and effective 

system of teaching and learning. To achieve this, it connects users to the vast array of guidance 

and resources that RIDE has and will continue to develop. Thus, when logical, direct references 

are made, including direct hyperlinks, to any additional resources that will help educators, 

families, and community members implement this framework. Of particular significance are two 

Rhode Island initiatives: College and Career Readiness and the Seal of Biliteracy. 

 

College and Career Readiness 

RIDEôs mission for College and Career Readiness is to build an education system in Rhode 

Island that prepares all students for success in both college and career. This means that all doors 

remain open, and students are prepared for whatever their next steps may be after high school. 

 

Secondary education, which begins in middle school and extends through high school 

graduation, is the point in the educational continuum where students experience greater choice 

on their journey to college and career readiness. Students have access to a wide range of high-

quality personalized learning opportunities and have a variety of academic coursework options 

available to complete their graduation requirements and to achieve their college and career 

aspirations. To improve student engagement and increase the relevance of academic content, 

students may choose to pursue coursework and learning experiences that align to specific areas 

of interest, including through dedicated career and technical education programs as well as 

through early college coursework opportunities. 

 

Secondary level students have opportunities to control the pace, place, and content of their 

learning experiences while meeting state and local requirements and while making progress 

toward college and career goals. Rhode Island middle and high school students will have access 

to a wide range of high-quality early college and early career training programs that enable them 

to earn high-value, portable credit, and credentials. 

 

 

 

https://ride.ri.gov/inside-ride/ride-offices/college-and-career-readiness
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College, Career, and World Languages 

World language education not only prepares students for college and career, but also prepares 

them to become a global citizen. Rhode Islandôs Basic Education Program (BEP) states that a 

high-quality world language program of study prepares students to be able to communicate in 

languages other than English, understand other languages and cultures, and prepare for post-

secondary options (BEP, 2009). It encourages LEAs to offer a variety of languages, based on the 

needs and interest of the students, community, and the global economy. Rhode Islandôs 

Secondary Regulations (revised in November 2022) name world languages as one of the core 

content areas. These regulations, which take effect for Rhode Islandôs graduating class of 2028, 

also list a minimum of two sequential credits in the same world language as part of the statewide 

minimum high school graduation requirements (Secondary Regulations, 2022). While meeting 

this minimum requirement for world languages will help our students be eligible for college, 

other language programs (such as Dual Language) and more advanced level of study beyond the 

two high school courses are needed to meet language demands of many careers. 

 

The Rhode Island Seal of Biliteracy 

While completing the minimum requirements in world language at the high school level will 

help establish foundational readiness of students for the global society, students whose language 

skills go beyond the level of proficiency attainable over two-credit coursework can indicate their 

skills by obtaining the Rhode Island Seal of Biliteracy as part of their high school diploma.  

 

The Rhode Island Seal of Biliteracy celebrates and provides recognition of students who have 

multilingual competence ï a critical skill in todayôs global society and an asset that will prepare 

RI graduates for success in the local and global economy. The Seal of Biliteracy certifies that a 

student has demonstrated skills in the English language and one or more other world languages. 

Many institutions of higher education across the state and across the country award credits to 

students who have earned the Seal of Biliteracy. The Seal may also enable students to access 

higher-paying career opportunities. Because of the additional benefits available to students who 

have earned official recognition of their multilingual skills, the Rhode Island Seal of Biliteracy 

advances the vision of the globally competent student. 
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Section 2: Implementing a High-Quality Curriculum 
 

Part 1: Introduction  
Having access to high-quality curriculum materials (HQCM) is an important component of 

increasing equitable access to a rigorous education that prepares every student for college and/or 

careers. In answer to this national movement to increase access through high-quality materials, 

the State of Rhode Island, in 2019, passed RIGL§ 16.22.30- 33. The legislation requires that all 

Rhode Island Local Education Agencies (LEAs) adopt high-quality curriculum materials in Kï

12 schools that are (1) aligned with academic standards, (2) aligned with the curriculum 

frameworks, and (3) aligned with the statewide standardized test(s), where applicable. While the 

legislation referring to HQCM is specific to Mathematics, English Language Arts (ELA) 

/Literacy, and Science, RIDE recommends that LEAs adopt high-quality curriculum materials 

for all core subjects. 

 

RIDE uses various factors to determine high quality. The curriculum adoption process for world 

languages should include consideration of an LEAôs instructional vision, multilingual learnersô 

and differently-abled studentsô needs, and culturally responsive and sustaining education 

(CRSE). Selection is only the starting point in the larger process of adoption and implementation 

of high-quality instructional materials. LEAs should consider curriculum adoption and 

implementation as an iterative process where the efficacy of a curriculum is reviewed and 

evaluated on an ongoing basis. For a list of considerations specific to world languages, please 

refer to Part 5 below on Selecting High-Quality Curriculum Materials.  

 

World Language standards, programming, curriculum, and instruction are integrally linked to 

promote language development (Figure 4). This section of the Framework discusses the 

standards, programming, and curriculum, while the following sections will focus on instruction 

and assessment. 

 

Figure 4. Relationship between Standards, Programming, Curriculum, and Instruction in World 

Languages 

 

 

 

 

 

 

 

 

 

 

https://www.ride.ri.gov/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/Curriculum/RIGL_22_30_33.pdf?ver=2019-12-20-092153-520
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What the World Language Standards and Framework Do and Do Not Do 

While standards describe what students should know and be able to do, they do not dictate how 

they should be taught, or the materials that should be used to teach and assess them (ACTFL, 

2015; NGA & CCSSO, 2010). Curriculum materials, when aligned to the standards, provide 

students with varied opportunities to gain the knowledge and skills outlined by the standards. 

Assessments, when aligned to the standards, have the goal of understanding how student learning 

is progressing toward acquiring proficiency in the knowledge and skills outlined by the standards 

as delivered by the curriculum through instruction (CSAI, 2018). 

 

No set of standards can reflect the great variety of abilities, needs, learning rates, and 

achievement levels in any given classroom. The standards define neither the support materials 

that some students may need nor the advanced materials that others should have access to. It is 

also beyond the scope of the standards to define the full range of support appropriate for all 

students, such as multilingual learners and differently-abled students. Still, all students must have 

the opportunity to learn and meet the same high standards and to reach proficiency targets that 

will allow them to gain the knowledge and skills that will be necessary in their postsecondary 

lives.  

 

The World-Readiness Standards for Learning Languages define the content of what all language 

learners should know and be able to do, but they do not, purposefully, include details of topics. 

The standards provide general guidance as to the type of content for teachers to include. For 

example, students at the lower levels of language proficiency may benefit the most from topics 

of personal connections and high familiarity, while students at the higher levels of proficiency 

are better linguistically prepared to work with abstract or hypothetical topics.  

 

Similarly, this framework provides an overall structure of how to apply standards to curriculum, 

instruction, and assessments, but LEAs and educators are best equipped to design and implement 

programs that are most appropriate in promoting excellence in their schools and classrooms. The 

structure of the framework is intentionally open-ended to allow LEAs to select their own topics 

connected to their studentsô interests and backgrounds, and to take into consideration studentsô 

age, maturity, and linguistic experiences. Such meaningful content supports students to sustain 

their learning and thus will support studentsô growth toward linguistic proficiency and cultural 

competency.  

 

Additionally, this framework articulates alignment with and connections between the World-

Readiness Standards for Learning Languages and College and Career Readiness, Rhode Island 

Core Standards for English Language Arts (ELA) / Literacy, Rhode Island Social Studies 

Standards, Rhode Island Social Emotional Learning Standards, National Core Arts Standards, 

Frameworks for 21st Century Learning, and Social Justice Standard, reflecting the current 

educational landscape. 

https://www.actfl.org/uploads/files/general/World-ReadinessStandardsforLearningLanguages.pdf
https://www.actfl.org/uploads/files/general/World-ReadinessStandardsforLearningLanguages.pdf
https://ride.ri.gov/inside-ride/ride-offices/college-and-career-readiness
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/Standards/Rhode-Island-Core-Standards-ELA.June2021.pdf?ver=2021-06-22-115454-157
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/Standards/Rhode-Island-Core-Standards-ELA.June2021.pdf?ver=2021-06-22-115454-157
https://ride.ri.gov/instruction-assessment/social-studies
https://ride.ri.gov/instruction-assessment/social-studies
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Health-Safety/Social-Emotional-Learning/RI-SEL-Standards-Linked.pdf
https://ride.ri.gov/instruction-assessment/other-subjects
https://www.battelleforkids.org/networks/p21/frameworks-resources
https://www.learningforjustice.org/sites/default/files/2022-09/LFJ-Social-Justice-Standards-September-2022-09292022.pdf
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Part 2: World -Readiness Standards for Learning Languages 
The World-Readiness Standards for Learning Languages are a roadmap that guides students to 

develop linguistic proficiency for effective communication and cultural competence for 

participation in multilingual communities at home and around the world. ñWorld-Readinessò 

signals that the standards focus on the development of literacy and real-world applications. They 

are applicable to learners of all ages (pre-kindergarten through secondary), abilities (including 

differently-abled students), and proficiency levels (novice to advanced learners including 

multilingual learners who are heritage speakers), as well as to all languages, including American 

Sign Language and Classical Languages (Latin and Greek) (ACTFL, 2015).  

 

The World Language standards are centered around the five goals of Communication, 

Cultures, Connections, Comparisons, and Communities, which stress the application of 

learning a language beyond the instructional setting. These five Cs aim to prepare learners to 

apply the skills and understandings to their future careers and experiences as part of their global 

competence, and as such they are interconnected and interdependent. 

 

Figure 5. The 5 Cs of World-Readiness Standards for Learning Languages 

 

(Image Source: ACTFL 2015) 

 

" Communication (...) is at the heart of second language study, whether the communication takes place 

face-to-face, virtually, in writing, or through the reading of current events or literature. Through the 

study of other languages, students gain a knowledge and understanding of the cultures that use that 

language; in fact, students cannot truly become proficient in the language until they have also 

experienced and understood the cultural contexts in which the language occurs. Conversely, one does not 

truly enter a culture without the ticket provided by its language. Learning languages provides 

connections to additional bodies of knowledge that are unavailable to monolingual English speakers. 

Through comparisons and contrasts with the language studied, students develop greater insight into their 

own language and cultures and realize that multiple ways of viewing the world exist. Together, these 

elements enable the student of languages to participate in multilingual communities at home and around 

https://www.actfl.org/resources/world-readiness-standards-learning-languages
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the world in a variety of contexts and in culturally appropriate ways. As is apparent, none of these goals 

can be separated from the others (ACTFL, p.27). 

 

These five Cs are further divided into 11 standards, listed in Table 2. 
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Table 2. World-Readiness Standards for Learning Languages 

 

Goal Areas Standards 

Communication 

Communicate effectively in 

more than one language in 

order to function in a variety 

of situations and for 

multiple purposes 

1a. Interpersonal communication 

Learners interact and negotiate meaning in spoken, signed, or written 

conversations to share information, reactions, feelings, and opinions. 

1b. Interpretive communication 

Learners understand, interpret, and analyze what is heard, read, or 

viewed on a variety of topics. 

1c. Presentational communication 

Learners present information, concepts, and ideas to inform, explain, 

persuade, and narrate on a variety of topics using appropriate media 

and adapting to various audiences of listeners, readers, or viewers. 

Cultures 

Interact with cultural 

competence and  

understanding 

2a. Relating cultural practices to perspectives 

Learners use the language to investigate, explain, and reflect on the 

relationship between the practices and perspectives of the cultures 

studied. 

2b. Relating cultural products to perspectives 

Learners use the language to investigate, explain, and reflect on the 

relationship between the products and perspectives of the cultures 

studied. 

Connections 

Connect with other 

disciplines and acquire 

information and diverse 

perspectives in order to use 

the language to function in 

academic and career related 

situations 

3a. Making connections 

Learners build, reinforce, and expand their knowledge of other 

disciplines while using the language to develop critical thinking and 

to solve problems creatively.  

3b. Acquiring information and diverse perspectives 

Learners access and evaluate information and diverse perspectives 

that are available through the language and its cultures. 

Comparisons 

Develop insight into the 

nature of language and 

culture in order to interact 

with cultural competence 

4a. Language comparisons 

Learners use the language to investigate, explain, and reflect on the 

nature of language through comparisons of the language studied and 

their own. 

4b. Cultural comparisons 

Learners use the language to investigate, explain, and reflect on the 

concept of culture through comparisons of the cultures studied and 

their own. 

Communities 

Communicate and interact 

with cultural competence in 

order to participate in 

multilingual communities at 

home and around the world 

5a. School and global communities 

Learners use the language both within and beyond the classroom to 

interact and collaborate in their community and the globalized world. 

5b. Lifelong learning 

Learners set goals and reflect on their progress in using languages for 

enjoyment, enrichment, and advancement. 

(Adapted from ACTFL; World-Readiness Standards for Learning Languages; p. 9) 
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These 11 standards clarify and illustrate each of the five Cs (or goal areas) to guide the design 

and implementation of curriculum, instruction, and assessment. 

 

Communication 

This goal area includes three standards: interpersonal, interpretive, and presentational 

communication. The goal of interpersonal communication is for students to interact and 

negotiate meaning in spoken, signed, or written conversations or exchanges to share information, 

reactions, feelings, and opinions. Interpersonal communication may include one or a 

combination of the language domains of listening, speaking, signing, interpreting, reading, 

and/or writing. The goal of interpretive communication is for students to understand, interpret, 

and analyze what is heard, read, or viewed on a variety of topics. It typically includes the 

domains of listening, interpreting signing, and/or reading. Finally, the goal of presentational 

communication is for students to present information, concepts, and ideas to inform, explain, 

persuade, and narrate on a variety of topics using appropriate media and adapting to various 

audiences of listeners, readers, or viewers. The domains students would most likely engage in for 

presentational communication is speaking, signing, and/or writing.  

 

In each of the modes of interpersonal, interpretive, and presentational communication, students 

will  use the various domains of communication (i.e., speaking, listening, signing, reading, 

writing) at different levels of proficiency. The first proficiency level is Novice Low, where 

language learners have no or little communication skills, while the highest is Distinguished, 

where learners are considered as the most proficient users of language with the ability to engage 

in highly abstract topics in culturally appropriate manner. The most common instructional range 

in K-12 settings includes levels from Novice Low through Advanced High, and is integrated 

with the three standards of interpersonal, interpretive, and presentational modes. Table 3 

illustrates the progression from Novice, through Intermediate, to Advanced level in each of the 

three modes of communication. 
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Table 3. Communication Standards Across Ranges of Proficiency 
 

Communication 

Standards 

Across Ranges 

of Proficiency 

Novice Intermediate Advanced 

Interpersonal 

Communication 

Expresses self in 

conversations on very 

familiar topics using a 

variety of words, 

phrases, simple 

sentences, and 

questions that have 

been highly practiced 

and memorized. 

Expresses self and 

participates in 

conversations on familiar 

topics using sentences and 

series of sentences. 

Handles short social 

interactions in everyday 

situations by asking and 

answering a variety of 

questions. Can 

communicate about self, 

others, and everyday life. 

Expresses self fully to 

maintain conversations on 

familiar topics and new 

concrete social, academic, 

and work-related topics. 

Can communicate in 

paragraph-length 

conversation about events 

with detail and 

organization. Confidently 

handles situations with 

unexpected complications. 

Shares points of view in 

discussions. 

Interpretive 

Communication 

Understands words, 

phrases, and 

formulaic language 

that have been 

practiced and 

memorized to get 

meaning of the main 

idea from simple, 

highly-predictable 

oral or written texts, 

with strong visual 

support 

Understands main ideas 

and some supporting 

details on familiar topics 

from a variety of texts. 

Understands main ideas 

and supporting details on 

familiar and some new, 

concrete topics from a 

variety of more complex 

texts that have a clear, 

organized structure. 

Presentational 

Communication 

Communicates 

information on very 

familiar topics using a 

variety of words, 

phrases, and 

sentences that have 

been practiced and 

memorized 

Communicates 

information and expresses 

own thoughts about 

familiar topics using 

sentences and series of 

sentences. 

Communicates 

information and expresses 

self with detail and 

organization on familiar 

and some new concrete 

topics using paragraphs. 

(Information adapted from the World-Readiness Standards for Learning Languages, 2015 and 

ACTFL Performance Descriptors, 2015) 

 

Using the Interpersonal Communication mode as an example, Table 3 articulates its progression 

across the three ranges of performance. At each of the three ranges students can engage in an 

interpersonal conversation about personal preferences, with a Novice learner using practiced 

words, phrases, and simple sentences (e.g., naming favorite activities); an Intermediate learner 

using a series of sentences (e.g., describing a favorite activity); and an Advanced learner using 
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paragraph-length speech with detail and organization (e.g., explaining which activity they prefer 

and why). So, while the topic (favorite activities) and the mode (interpersonal communication) 

are the same, the linguistic complexity increases as students progress through the proficiency 

levels.  

 

Each of these three standards and their components can be further broken down into specific 

aspects of language learning and teaching that differ across proficiency ranges. More detailed 

information is included within this document and in the companion documents including ACTFL 

Proficiency Guidelines, ACTFL Performance Descriptors, and NCSSFL-ACTFL Can Do 

Statements.  

 

Cultures 

There are two standards included with the goal area of Cultures. The first one focuses on 

relating cultural practices to perspectives, with students using the language to investigate, 

explain, and reflect on the relationship between the practices and perspectives of the cultures 

studied. The second one focuses on relating cultural products to perspectives, with students 

using the language to investigate, explain, and reflect on the relationship between the products 

and perspectives of the cultures studied. Cultural practices refer to patterns of social interactions 

and behaviors accepted by a society, such as greetings, turn taking in a conversation, use of 

personal space, school age for children, gift giving, and gender roles. Cultural products may be 

tangible and intangible and refer to things like paintings, buildings, books, utensils, oral tales, 

dances, rituals, and others. Often, the use of cultural products is incorporated into cultural 

practices, and their presence is connected to the cultural perspectives, which are the underlying 

beliefs and values of that culture. 

 

All three aspects of culture ï perspectives, practices, and products ï interact with one another 

creating a way to teach cultures to students of all ages and levels. For example, Novice learners 

may examine the cuisine of the target culture, Intermediate learners may reflect on and mimic 

appropriate etiquette at mealtimes, while Advanced learners may be able to explain and apply in 

practice the changes in expectations and etiquette in the target culture at mealtimes based on 

specific situations, such as dinner with family versus a business lunch.  

 

Students and educators are not expected to know every product, practice, or perspective of the 

target culture, but rather to become skilled at observing and interpreting other cultures and to 

reflect on their existing knowledge and skills while acquiring new ones. Since language is often 

the primary vehicle for investigating, explaining, and reflecting on cultures, these two Cultures 

standards are intertwined with the standards of Communication that expect students to listen, 

speak, sign, read, and write about their cultural understandings via interpersonal, interpretive, 

and presentational modes. Furthermore, the awareness of similarities and differences between 

cultures and identity groups within a culture leads to an ability to communicate appropriately 
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with different groups in different situations and contexts, thus avoiding stereotyping and cultural 

misunderstandings. 

 

Cultures standards are further expanded upon in the NCSSFL-ACTFL Can-Do Statements for 

Intercultural Communication (2017).  

 

Connections 

Knowledge of another language and culture provides students with access to other disciplines 

and allows them to make connections across the disciplines. This is made possible by the two 

standards of the Connections goal. In the first standard, students make connections between 

disciplines, building, expanding, or reinforcing their knowledge while using language to think 

critically and solve problems. In the second standard, students access and evaluate information 

and diverse perspectives through the target language and its culture. Both standards allow 

students to build on their existing knowledge and connect it to new information and perspectives, 

and to build their critical thinking and problem-solving skills regardless of the discipline they are 

exploring or might pursue later as their career. For example, a student may study Swedish car 

technology in their engineering class, but learning about the Swedish government in a social 

studies class and about Swedish business culture in a world language class will help them 

acquire a more holistic understanding of what it might take to have a career in this field. Another 

instance of connections includes discussing a historical event in a world language class from a 

point of view of the target culture, thus giving learners an opportunity to engage their critical 

thinking skills and further develop their openness to diverse perspectives. 

 

The Connections standards do not require the language teacher to be a content expert, but rather 

to be willing to help students locate information, use technology, transfer knowledge, 

communicate in the target language what they already know in English or another language, 

apply literacy skills to a variety of sources, select learning strategies that help them learn best, 

etc. As with the Cultures standards, language plays a vital role in helping students make 

connections, and so it is understood that the Communication standards permeate all other goal 

areas.  

 

Comparisons 

The Comparisons goal area expands students understanding of the interaction of languages and 

cultures and allows them to gain insight into how society functions through language. Similar to 

Cultures and Connections, it includes two standards: the first focusing on comparisons between 

languages, and the second on comparisons between cultures. When learning a new language 

and culture, students develop a better understanding of their own, leading to a better grasp of 

language conventions, functions, and vocabulary, but also to a deeper understanding of cultural 

behaviors in their own society. This can include learning about linguistic categories such as 

grammatical gender or word endings, when and how to say thank you, or how to formulate polite 

https://www.actfl.org/educator-resources/ncssfl-actfl-can-do-statements
https://www.actfl.org/educator-resources/ncssfl-actfl-can-do-statements
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requests. Learning that words carry different meaning or significance in different cultures and 

realizing that what is appropriate in one language and culture may not be in others is a powerful 

learning experience. Rather than rely on assumptions, students learn to identify and express 

similarities and difference between languages and cultures, often gaining insight into their own 

and becoming better communicators in both.  

 

Communities 

The final goal area includes two standards, which expand language learning beyond the 

classroom, and are thus referred to as the ñultimate rationale for learning languagesò (ACTFL, 

2015, p. 102). The first standard emphasizes using the language with local and global 

communities, while the second standard encourages students to see language learning as a 

lifelong opportunity for enrichment and growth. Language is rarely learned in isolation, and 

reaching language proficiency and cultural competency requires frequent and ongoing 

interactions with others. Thus, the Communities standards encourage educators and students to 

seek virtual and physical opportunities outside of the classroom, where students can apply their 

knowledge of language and culture in meaningful contexts, in turn allowing them to identify and 

work towards their own goals and motivations for language learning. Examples include 

identifying professions that require proficiency in another language, engaging in video chats with 

speakers of the target language about current events, traveling to a museum, learning how to play 

a sport popular in the target culture, designing a welcome packet in different languages for 

students arriving from other countries, using community resources to research a topic, 

volunteering for a community organization, and many others. The range of these types of 

activities demonstrates how language is a path to information and relationships and that it allows 

students to realize the interdependence of people around the world (ACTFL, 2015).  

 

In summary, the standards within the five goals of Communication, Cultures, Connections, 

Comparisons, and Communities are interconnected, working together towards developing a 

learner who is a linguistically proficient and culturally competent global citizen. 

 

Proficiency, Performance, and Can-Do Statements 

In addition to the World-Readiness Standards for Learning Languages, World Language 

educators use the companion documents including the ACTFL Proficiency Guidelines (2012), 

ACTFL Performance Descriptors for Language Learners (2012), and the NCSSFL-ACTFL Can-

Do Statements for Language and for Intercultural Communication (2017). While the World-

Readiness Standards for Language Learning define the WHAT of language education, 

describing the content students need to know and be able to do as they learn another language, 

the Proficiency Guidelines, Performance Descriptors, and Can-Do Statements delineate HOW 

WELL language learners are expected to do the WHAT from the standards.  

 

In language learning, proficiency relates to broad, general language skills regardless of when, 

where, or how language is acquired. Performance relates to language skills that are the result of 

https://www.actfl.org/educator-resources/actfl-proficiency-guidelines
https://www.actfl.org/educator-resources/actfl-performance-descriptors
https://www.actfl.org/educator-resources/ncssfl-actfl-can-do-statements
https://www.actfl.org/educator-resources/ncssfl-actfl-can-do-statements
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explicit instruction in a classroom. In other words, performance refers to what students can do 

with supports and scaffolds with rehearsed content in the classroom, while proficiency is what 

students can do in spontaneous interactions and non-rehearsed, authentic contexts in and outside 

the classroom. Performance leads to proficiency; thus, students must be engaged in supported, 

practiced performance in the classroom to then be proficient in and outside of the instructional 

setting. 

 

The level of proficiency a student can attain through a world language program will vary by 

quality, intensity, and duration of learning. As discussed in Part 4 World Language 

Programming, an early start to an extended sequence of effective standards- and proficiency-

based language learning will result in higher levels of language proficiency development. For 

example, students in dual language immersion programs may have the opportunity to develop 

Advanced High, Superior, or even Distinguished language proficiency while students who study 

a language no longer than for two years in high school may not move beyond the Novice level 

language skills. 

 

Figure 6. ACTFL Proficiency Ranges 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Image source: ACTFL Proficiency Guidelines, 2012) 

 

ACTFL Proficiency Guidelines provide descriptions of broad, general language proficiency of 

what students can do with language within the domains of speaking, listening, reading, and 

writing in real-world situations in a spontaneous and non-rehearsed context. For each domain, 

these guidelines identify five major levels of proficiency: Distinguished, Superior, Advanced, 

Intermediate, and Novice (Figure 6). Each major level of proficiency: Advanced, Intermediate, 
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and Novice is further subdivided into High, Mid, and Low sublevels. These level ranges 

illustrate the continuum of proficiency from a level of little or no functional ability (Novice Low) 

to the level of a highly articulate, well-educated language user (Distinguished) (ACTFL 

Proficiency Guidelines, 2012). The Guidelines describe in detail the tasks that students can 

handle at each level, as well as the content, context, accuracy, and discourse types associated 

with speaking, listening, reading, and writing tasks at each level. They also present the limits that 

students encounter when attempting to function at the next higher major level of proficiency.  

 

The ACTFL Proficiency Guidelines, when used in conjunction with the World-Readiness 

Standards for Language Learning, describe how well students meet these standards. To have a 

deeper understanding, it is useful for teachers and students to become familiar with the 

descriptions of the levels of proficiency found in the Proficiency Guidelines. Educators and 

students use this understanding to improve studentsô language performance, focusing on what it 

takes to progress to the next level. The full proficiency guidelines with descriptions and 

examples of each language domain at each proficiency level can be accessed through RIDEôs 

website.  

 

While proficiency is the ultimate goal of language teaching and learning, performance 

descriptors help educators and students understand how classroom practice can lead to 

proficiency. ACTFL Performance Descriptors for Language Learners describe language 

performance that is the result of explicit instruction in an instructional setting. They provide 

more detailed and specific information about studentsô ability to use language that has been 

practiced in the classroom. They demonstrate how students use language across three ranges of 

performance (Novice, Intermediate, and Advanced) in three modes of communication 

(interpersonal, interpretive, and presentational). They also further clarify each mode at each 

proficiency level with the following information: 

¶ Language functions (e.g., responding to formulaic questions, initiating a conversation, 

participating in discussions) 

¶ Contexts/content (e.g., immediate environment, unfamiliar topics, work-related topics) 

¶ Text type (e.g., words and phrases, some connected sentences, organized discourse) 

¶ Language control (e.g., using memorized language, easily comprehensible by others) 

¶ Vocabulary (e.g., high frequency words, vocabulary within familiar topics, broad range 

of words) 

¶ Communication strategies (e.g., imitating, asking for clarification, rephrasing) 

¶ Cultural awareness (e.g., practiced gestures, culturally appropriate expressions, culturally 

appropriate behavior for a given situation) 

 

These performance descriptors are used to: 

¶ identify appropriate learning targets for students at different levels, 

https://www.actfl.org/sites/default/files/guidelines/ACTFLProficiencyGuidelines2012.pdf
https://www.actfl.org/sites/default/files/guidelines/ACTFLProficiencyGuidelines2012.pdf
https://www.ride.ri.gov/InstructionAssessment/OtherSubjects.aspx#42931867-can-do-statements-and-proficiency-guidelines
https://www.ride.ri.gov/InstructionAssessment/OtherSubjects.aspx#42931867-can-do-statements-and-proficiency-guidelines
https://www.actfl.org/educator-resources/actfl-performance-descriptors


 DRAFT WORLD LANGUAGES CURRICULUM FRAMEWORK V.1 | 2023 

  30 

¶ create tasks targeted to the range while challenging students to reach for the higher level, 

and 

¶ set expectations for summative assessments. 

 

Table 4 gives an example of the expectations for students engaging in interpersonal 

communication across the three ranges of performance, using information from the ACTFL 

Performance Descriptors for Language Learners (2012). 

 

Table 4. Sample Expectations for Interpersonal Communication 

Goal: Communication 
Communicate effectively in more than one language to function in a variety of situations and 

for multiple purposes. 

Standard: Interpersonal Communication:  

Learners interact and negotiate meaning in spoken, signed, or written conversations to share 

information, reactions, feelings, and opinions. 

Novice Intermediate Advanced 

Expresses self in conversations 

on very familiar topics using a 

variety of words, phrases, 

simple sentences, and 

questions that have been 

highly practiced and 

memorized. 

Expresses self and participates 

in conversations on familiar 

topics using sentences and 

series of sentences. Handles 

short social interactions in 

everyday situations by asking 

and answering a variety of 

questions. Can communicate 

about self, others, and 

everyday life. 

Expresses self fully to maintain 

conversations on familiar topics and 

new concrete social, academic, and 

work-related topics. Can 

communicate in paragraph- length 

conversation about events with 

detail and organization. Confidently 

handles situations with an 

unexpected complication. Shares 

point of view in discussions. 

(Adapted from ACTFL Performance Descriptors for Language Learners, 2012, p. 14) 

 

Over time and with practice, a studentôs performance will gradually advance to the 

characteristics of the next range of performance (Figure 7). 

 

Figure 7. Gradual Advancement Through Performance Ranges 

 

 

 

 

 

(Image source: ACTFL Performance Descriptors for Language Learners, 2012, p. 6) 

 

Access the full ACTFL Performance Descriptors for Language Learners through the ACTFLôs 

website.  

 

https://www.actfl.org/educator-resources/actfl-performance-descriptors
https://www.actfl.org/educator-resources/actfl-performance-descriptors
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Another companion document that World Language educators use side by side with the World-

Readiness Standards for Language Learning are the NCSSFL-ACTFL Can-Do Statements 

(2017). They are aligned with both ACTFL Proficiency Guidelines and ACTFL Performance 

Descriptors for Language Learners, reflecting the continuum of growth in communication skills 

through the Novice, Intermediate, Advanced, Superior and Distinguished levels. They articulate 

proficiency benchmarks, performance indicators, and examples for the first two goal areas of the 

World-Readiness Standards: Communication and Cultures. The Can-Dos for Communication 

are further organized by the interpretive, interpersonal, and presentational modes, while the Can-

Dos for Cultures are organized into investigation of cultural products and practices, and the use 

of language and behavior for interaction with others.  

 

The Can-Do Statements focus on how students demonstrate their competence through verbal and 

non-verbal communication. They include sample scenarios and examples that demonstrate how 

students use the target language and knowledge of culture to demonstrate their competence. 

While they provide the skills and functions that can be accomplished by students at a given level, 

they are not an exhaustive list, and therefore, are not a limitation of what to teach and learn.  

 

Table 5 includes sample Can-Do Statements for Language that support the interpersonal standard 

of Communication within the Novice range, highlighting a proficiency benchmark, performance 

indicators, and examples, with all three expressed in a form of a Can-Do statement.  

 

Table 6 provides sample Can-Do statements for Intercultural Communication that support the 

Cultures standards at the Novice level. It includes the proficiency benchmarks in the form of 

global can-do statements; performance indicators for products, practices, language, and behavior 

in a form of specific can-do statements; and examples that illustrate language performance in a 

variety of learning contexts. It is important to note that the function verbs investigate and interact 

in each example connect to a specific standard within the World-Readiness Standards for 

Language Learning. 

 

  

https://www.actfl.org/educator-resources/ncssfl-actfl-can-do-statements
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Table 5. Sample Can-Do Statements for Language at Novice range 

Goal: Communication 
Communicate effectively in more than one language in order to function in a variety of 

situations and for multiple purposes. 

Standard: Interpersonal Communication:  

Learners interact and negotiate meaning in spoken, signed, or written conversations to share 

information, reactions, feelings, and opinions. 

Novice 

Proficiency Benchmark 

I can communicate in spontaneous spoken, written, or signed conversations on both very 

familiar and everyday topics, using a variety of practiced or memorized words, phrases, simple 

sentences, and questions. 

Performance Indicators 

Novice Low Novice Mid Novice High 

I can provide information by 

answering a few simple 

questions on very familiar 

topics, using practiced or 

memorized words and phrases, 

with the help of  

gestures or visuals. 

I can request and provide 

information by asking and 

answering a few simple  

questions on very familiar and 

everyday topics, using a mixture 

of practiced or  

memorized words, phrases, and 

simple sentences. 

I can request and provide 

information by asking and 

answering practiced and  

some original questions on 

familiar and everyday topics, 

using simple sentences most of 

the time. 

Examples: Speaking/Listening or Signing 
I can introduce myself when I 

meet people. 

I can answer questions about 

who is in my family. 

I can answer questions about my 

favorite weekend activities. 

I can ask who, what, where, or 

when questions  

about a party. 

I can contribute to a 

conversation about music styles 

by giving an example of a style I 

like. 

I can exchange information 

about things to do in  

my town. 

I can exchange information 

about which classes are harder 

or easier than others and why. 

I can ask and respond to some 

simple questions about a 

scientific infographic. 

Examples: Reading/Writing 
I can respond to personal 

questions such as my name, age, 

or family in an online forum or 

chat. 

I can fill out an online form to 

provide my class schedule. 

I can text a friend the time and 

day we plan to  

Meet. 

I can ask and answer questions 

about school, food,  

or hobbies in an online 

conversation. 

I can respond to an e-invitation 

and ask questions about the 

event. 

I can write a post-it note in 

response to a discussion 

question. 

I can exchange texts with a 

friend about local music venues. 

I can respond to an email about 

a sporting event I  

attended. 

I can write a response to an e-

card greeting. 

*Please note this benchmark has additional performance indicators and examples that can be found 

here.  

(Image adapted from the NCSSFL-ACTFL Can-Do Statements, 2017) 

  

https://www.actfl.org/uploads/files/general/Resources-Publications/Novice-Can-Do_Statements.pdf
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Table 6. Sample Can-Do Statements for Intercultural Communication at Novice range 

Goal: Cultures 
Interact with cultural competence and understanding. 

Standard: Relating Cultural Practices to Perspectives:  

Learners use the language to investigate, explain, and reflect on the relationship between the 

practices and perspectives of the cultures studied. 

Standard: Relating Cultural Products to Perspectives: 

Learners use the language to investigate, explain, and reflect on the relationship between the 

products and perspectives of the cultures studied. 

Novice 

Proficiency Benchmark 1 

In my own and other cultures, I can identify products and practices to help me 

understand perspectives. 

Performance Indicators 

Investigate: Products Practices 

In my own and other cultures, I 

can identify some typical products 

related to familiar everyday life. 

In my own and other cultures, I can 

identify some typical practices related to 

familiar everyday life. 

Proficiency Benchmark 2 

I can interact at a survival level in some familiar everyday contexts. 

 

Performance Indicators 

Interact: Language Behavior 

I can communicate with others 

from the target culture in familiar 

everyday situations, using 

memorized language and showing 

basic cultural awareness. 

I can use appropriate rehearsed behaviors 

and recognize some obviously 

inappropriate behaviors in familiar 

everyday situations 

Examples: Linking Investigation and Interaction 

INVESTIGATE: In my own and other cultures, I can identify locations to buy something and 

how culture affects where people shop. 

INTERACT: I can use rehearsed behaviors when shopping in a familiar type of store. 

 

INVESTIGATE: In my own and other cultures I can identify familiar landmarks and 

monuments and what they represent to people. 

INTERACT: I can act appropriately when purchasing an entrance ticket to a landmark or 

historical site. 

 

INVESTIGATE: In my own and other cultures I can identify some elements of a classroom, a 

school schedule, or levels of schooling and how they reflect the culture.  

INTERACT: I can answer simple questions about my study abroad plans. 

(Information adapted from the NCSSFL-ACTFL Can-Do Statements, 2017) 

 

As both Tables 5 and 6 illustrate, the Can-Do statements are structured from global to more 

specific: from proficiency benchmarks, through performance indicators, to concrete examples. It 
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is important to also note that the performance indicators for all the standards are organized not by 

grade but by proficiency levels and collectively represent a developmental continuum for 

language learning. Organizing the indicators by proficiency level allows educators to understand 

the type of language that is appropriate for their students based on their current performance, 

length of the program they are enrolled in, and other factors, rather than their age or grade level 

only. Therefore, educators need to select topics and materials that enable students to achieve at 

the given level of proficiency and yet are developmentally appropriate for students. 

 

While Communication and Cultures standards are supported by the Proficiency Guidelines, 

Performance Descriptors, and the NCSFFL-ACTFL Can Do Statements (as discussed above), the 

remaining three goal areas ï Connections, Comparisons, and Communities - are supported 

with the Sample Progress Indicators, examples of what students can do at different performance 

levels to demonstrate their knowledge and skills. It is important to remember that these do not 

indicate a level of thinking but rather the level of language a student is able to use to express 

their thinking. Because of it, each performance range may be illustrated with tasks generic to the 

range but also with tasks specific to age/grade of the students (e.g., Intermediate level students in 

elementary school vs. Intermediate level students in high school). For all sample performance 

and progress indicators subdivided into Low, Mid, and High levels for each range of Novice, 

Intermediate and Advanced, please refer to the ACTFL World-Readiness Standards for 

Language Learning. For proficiency guidelines and performance Can-Do statements organized 

by both proficiency ranges and language skills, please refer to the ACTFL Proficiency 

Guidelines and the NCSSFL-ACTFL Can-Do Statements. 

 

Together, the ACTFL World-Readiness Standards for Learning Languages (2015), Proficiency 

Guidelines (2012), Performance Descriptors for Language Learners (2012), and the NCSSFL-

ACTFL Can-Do Statements for Language and for Intercultural Communication (2017) describe 

the content students need to know and delineate the extent to which language learners are 

expected to know it.  

 

Part 3: World -Readiness Standards for Learning Languages ï Applications 

and Alignments 

 

Applications to Specific Languages 

The World-Readiness Standards for Language Learning offer a broad perspective that applies to 

all languages. In addition, ACTFL has developed standards devoted to learning specific 

languages, such as American Sign Language (ASL), Classical languages, Arabic, Chinese, and 

many others. They are available in language-specific publications. These language-specific 

standards adjust for the differences in languages, such as distinct vocabulary, syntactic 

structures, sound and writing systems, and aspects of culture.  

 

https://www.actfl.org/educator-resources/actfl-proficiency-guidelines
https://www.actfl.org/educator-resources/actfl-proficiency-guidelines
https://www.actfl.org/educator-resources/ncssfl-actfl-can-do-statements
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While the general standards apply across all languages, the sample progress indicators are more 

fluid as students of certain linguistic backgrounds may, for example, need more time to reach the 

written language progress indicators in a language that uses a writing system different from the 

studentôs home language. For example, English speakers may need more time to develop their 

literacy skills in a language with a non-Roman alphabet, such as Russian, or non-alphabetic 

system, such as Korean. Conversely, a student whose first language literacy was developed in a 

non-alphabetic language may need more time to reach proficiency in English, Spanish, or 

another alphabetic language. This is why certain language programs, such as Chinese and 

Japanese, typically have the target level set at one sublevel lower for reading and writing. For 

example, if a district World Language Level II course has a typical target expectation of 

Intermediate Low, then the target for reading and writing in a Chinese II course would be Novice 

High (Davin & Heineke, 2022).  

 

Similar considerations must be made for students learning visual languages, such as American 

Sign Language; languages that are no longer spoken, such as Latin; and languages that have a 

developing or no written system, such as some Native American languages (ACTFL, 2015).  

 

It is important to differentiate between standards appropriate for deaf and hard of hearing 

students who use ASL as their first language and standards for students who are learning ASL as 

an additional language. The ASL Content Standards Kindergarten to Grade 12 are designed 

specifically for deaf and hard of hearing learners. They were developed to ensure that deaf and 

hard of hearing children acquire and learn ASL as their first language, and therefore they parallel 

the Common Core ELA standards, ensuring high content expectations for deaf and hard of 

hearing students. These Standards are not designed for hearing studentsô learning ASL as an 

additional language. To provide ASL instruction for hearing students, the American Sign 

Language Teachers Association (ASLTA), in collaboration with ACTFL, has developed 

Standards for Learning American Sign Language. These ASLTA standards reflect the goals of 

the five Cs of the ACTFLôs World-Readiness Standards for Learning Languages and are to be 

used when teaching ASL as a world language to hearing students. 

 

Applications to Heritage Speakers and Multilingual Learners 

Within the world language context, multilingual learners are often referred to as either native 

speakers or heritage speakers, particularly when referring to students continuing to use and 

further develop their home language that is other than English. To clarify the terms, native 

speakers of languages other than English are those raised in an environment using mainly a 

language other than English (e.g., a speaker of Vietnamese who was raised in Vietnam), while 

heritage speakers are those raised in an environment where the language was mostly spoken in 

the home, but not in a broader environment (e.g., a speaker of Arabic who is raised in the US) 

(Heritage Learners, ACTFL, n.d.). However, once the native speaker of a language other than 

English arrives in the US, they are now in an environment where their home language is no 

https://aslstandards.org/wp-content/uploads/2021/05/K-12-ASL-Content-Standard.pdf
https://aslta.org/wp-content/uploads/2022/07/National_ASL_Standards.pdf
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longer the dominant language of their larger environment. Therefore, for the purposes of the 

world languages context within the U.S., this framework refers to both groups as heritage 

speakers or heritage learners, since both groups are using English at school in the US and often 

only use their native/heritage language at home and within their home community rather than 

using it in the broader environment. 

 

Certain considerations should be made when using the World-Readiness Standards with students 

who have a home background in the language studied. Some heritage speakers may be more 

comfortable with social rather than academic language, be more proficient in oral than written 

skills, or be more comfortable with only particular aspects of the culture, while others have well 

developed social and academic as well as oral and written skills in the language. Depending on 

the studentsô background, some heritage language courses set the expectation at one sublevel 

higher than traditional World Language courses, so if a district World Language Level II course 

has a typical target expectation of Intermediate Low, then the target for a Heritage Language II 

course may be Intermediate Mid (David & Heineke, 2022). However, the background of the 

student will determine how well and how quickly they may be able to attain a given standard. 

Additionally, for many heritage speakers traditional world language courses are not appropriate, 

and LEAs would better serve these students by offering language courses specifically designed 

to meet heritage learnersô needs. This quick reference guide provides more information (DESE, 

2022). 

 

In addition to course level and sequence, another consideration that is crucial for multilingual 

learners is the implementation of culturally responsive and sustaining education. When designing 

and implementing high quality curriculum, it is important to consider how the curriculum 

materials contribute to creating a culturally responsive school and classroom climate. A tool to 

assist LEAs with this consideration is the ñCulturally Responsive Teaching Innovation 

Configurationò rubric, which is a part of a much larger MLL/EL Toolkit .  

 

Multilingual learners bring a unique set of assets as well as needs to language learning. 

Leveraging these studentsô cultural and linguistic assets will better prepare them for college and 

careers and allow them to thrive socially, politically, and economically, both in our state and 

globally. World language and MLL educators must work together to develop MLLsô academic 

and linguistic capacities within environments that respect, value, and sustain their languages and 

cultures (Blueprint for MLL Success, 2020). This is accomplished by providing heritage language 

courses, bilingual education, or dual language programs that allow multilingual learners to 

continue developing their home language oracy, literacy, and academic skills. Of course, based 

on their interests and future plans, multilingual learners may also elect to study a language that is 

new to them in addition to or instead of further studying their home language.  

 

 

https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Fwww.doe.mass.edu%2Fworldlanguages%2Fframework%2Fqrg-heritage.docx&wdOrigin=BROWSELINK
https://www.ride.ri.gov/Portals/0/Uploads/Documents/OSCAS/English-Learner-Pages/EL-Toolkit/IV-Culturally-Responsive-Teaching-Innovation-Configuration.pdf
https://www.ride.ri.gov/Portals/0/Uploads/Documents/OSCAS/English-Learner-Pages/EL-Toolkit/IV-Culturally-Responsive-Teaching-Innovation-Configuration.pdf
https://ride.ri.gov/students-families/multilingual-learners-mlls#40321608-mll--el-toolkit
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/OSCAS/English-Learner-Pages/Blueprint-MLL/RIDE-Blueprint-for-MLL-Success_0621.pdf?ver=2021-09-24-100601-540
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Applications to Differently -Abled Students 

The goal of Special Education is to improve the academic, social, and post-school success of 

students with disabilities. Regardless of disability status, all students benefit from world 

language education, and all students should have the opportunity to acquire linguistic and 

cultural proficiency in at least one language in addition to English. Different types of disabilities 

impact language learning in different ways; therefore, to ensure accessibility, educators must be 

prepared to provide appropriate supports and accommodations for their students. For example, 

students with neurological impairments involving the use of memory may struggle with 

remembering multi-step oral instructions and will benefit from having access to written and/or 

visual supports for each step. Students with visual impairments needing 504 accommodations 

may need to give responses orally rather than in written form or may require Braille texts or text-

recognition technology and extra time for processing. Hence, it is crucial that world language 

educators working with differently-abled students implement the studentôs Individualized 

Education Program (IEP) and collaborate with Special Education teachers to provide their 

students with specially designed instruction and related services.  

 

The guide World Language Learning for All Delaware Students offers extensive descriptions of 

characteristics, instructional strategies, and advice from world language teachers for teaching 

students with a variety of disabilities, such as Attention Deficit/Hyperactivity Disorder, Autism, 

Speech and Language Impairments, and others (Delaware Department of Education, 2013).  

 

Since world language classrooms reflect the diversity of students in the general student 

population, world language educators must strive for world language education that is accessible 

to all students. This includes becoming familiar with ways in which backgrounds, conditions, or 

disabilities may affect some students in the classroom, and implementing activities that are 

proficiency-oriented and designed following the principles of Universal Design for Learning 

(UDL). This approach is more likely to provide meaningful and successful experiences for all 

world language learners. 

 

Alignment to Rhode Island Core Standards for English Language Arts/Literacy 

The Communication standards and the levels of proficiency demonstrated via the World-

Readiness Standards for Learning Languages encompass the four anchor standards of Reading, 

Writing, Speaking and Listening, and Language from the Rhode Island Core Standards for 

English Language Arts and Literacy. Furthermore, the Core Standards and World-Readiness 

Standards for Learning Languages alike suggest the use of both literary and informational texts, 

and both encourage a balance of writing for a variety of purposes, such as writing to explain, to 

persuade, or to convey experiences. Finally, the Language strand from the Core Standards 

aligns to the proficiency levels of novice, intermediate, and advanced benchmarked in the World-

Readiness Standards. The remaining standards of the World-Readiness Standards - Cultures, 

https://www.doe.k12.de.us/cms/lib/DE01922744/Centricity/Domain/139/WL_Learning_All_Delaware_Students.pdf
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/Standards/Rhode-Island-Core-Standards-ELA.June2021.pdf?ver=2021-06-22-115454-157
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/Standards/Rhode-Island-Core-Standards-ELA.June2021.pdf?ver=2021-06-22-115454-157
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Connections, Comparisons, and Communities - are also aligned and reinforce the Core 

Standards.  

 

While students in world language classes access a variety of texts and use strategies to 

understand what they hear, read, or view to improve their performance in the standard of 

interpretive communication in that language, they will also transfer these skills into English, and 

vice versa, since literacy development in one language supports its development in all languages 

a student speaks. Accessing authentic texts from another language and culture lets students 

encounter and work with contents and styles from a variety of authors and text types. It allows 

them to learn to analyze and interpret different authorsô messages and purposes, compare 

linguistic and cultural systems, and ultimately develop high levels of literacy skills (ACTFL, 

2015). 

 

Figure 8. Alignment of the World-Readiness Standards for Learning Languages with the 

Common Core State Standards 

 
 

(Image Source: ACTFL, Alignment of the World-Readiness Standards for Learning Languages 

with the Common Core State Standards, n.d., p. 2) 

 

World language teachers routinely promote literacy that encompasses skills and competencies 

required to effectively navigate technologically advanced and information-rich society. This type 

of literacy goes beyond traditional skills of speaking, listening, reading and writing and includes 

https://www.actfl.org/uploads/files/general/Resources-Publications/CCWRSbranded_CSSandWRSLLalignment_Aug2016.pdf
https://www.actfl.org/uploads/files/general/Resources-Publications/CCWRSbranded_CSSandWRSLLalignment_Aug2016.pdf
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digital and media literacy, critical thinking, ability to evaluate and use information from diverse 

sources, and communication skills.  

 

In essence, todayôs literacy involves the ability to acquire, analyze, and communicate 

information across a range of media and technologies to effectively participate in the modern 

world. World language teachers are uniquely positioned to help their students navigate it using 

sources and information from different cultures and in different languages. Linking all five Cs of 

the World-Readiness Standards for Learning Languages through purposeful communication 

about important content teachers can design and deliver learning activities that address not only 

the core standards of English Language Arts and Literacy, but also the 21st century learning 

(refer to Table 7). 

 

Alignment to the 21st Century Skills 

Learning other languages and understanding the cultures of people who speak them is a 21st 

century skill that is essential to success within the global world in which our students live and 

work. The integration of world languages and 21st century skills is presented in the 21st Century 

Skills Map: World Languages, developed through a collaborative process between The 

Partnership for 21st Century Skills (P21) and ACTFL. This map illustrates the intersection 

between world languages and 21st century learning, providing educators, administrators, and 

others with concrete examples of how 21st century skills can be integrated into world language 

education. It defines each 21st century skill and provides sample student outcomes within 

interdisciplinary themes at novice, intermediate, and advanced levels within the interpersonal, 

interpretive, and presentational modes of communication. Unlike the classroom of the past that 

required students to know a great deal of information about the language but did not have an 

expectation of language use, todayôs classroom is about teaching languages so that students use 

them to communicate with speakers or signers of the language. This is what prepares students to 

use their language learning as a 21st century skill (Partnership for 21st Century Skills, 2011).  

 

Table 7. Resources for Enhancing Literacy through Language Learning 

Resource Description 

ACTFL | Literacy in Language 

Learning 

A guide to what, why and how of literacy in 

language learning. It includes additional references 

and resources on this topic. 

P21_worldlanguages.pdf (actfl.org) This map illustrates the integration of world 

languages and 21st Century Skills. It provides 

educators with concrete examples of how 21st 

Century Skills can be integrated into world 

language education. 

https://www.actfl.org/uploads/files/general/Documents/21st_Century_Skills_Map.pdf
https://www.actfl.org/uploads/files/general/Documents/21st_Century_Skills_Map.pdf
https://www.actfl.org/educator-resources/guiding-principles-for-language-learning/literacy-language-learning
https://www.actfl.org/educator-resources/guiding-principles-for-language-learning/literacy-language-learning
https://www.actfl.org/uploads/files/general/Documents/21st_Century_Skills_Map.pdf
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Alignment to Rhode Island Social Studies Standards 

World language education is also connected to the Rhode Island Social Studies Standards. Both 

content areas validate diverse identities and elevate voices and perspectives of traditionally 

excluded or marginalized groups; increase studentsô cultural awareness of self and others; 

consider local and global contexts; and prepare students to be global citizens with critical 

consciousness. 

 

The Rhode Island Social Studies Standards are also designed to inform a culturally responsive 

and inquiry-based approach to teaching and learning. One of the key criteria in the RIGL 16-22-

30 legislation stipulates that academic standards and curriculum frameworks ñinstill respect for 

the cultural, ethnic, and racial diversity of this state, and for the contributions made by diverse 

cultural, ethnic, and racial groups to the life of this state.ò Moreover, standards and curriculum 

guidance documents must ñbe designed to avoid perpetuating gender, cultural, ethnic, or racial 

stereotypes.ò To that end, the Rhode Island Social Studies Standards and the World-Readiness 

Standards for Learning Languages work together in supporting these requirements. 

 

When students study the topics of power, rights, and responsibilities in their civics and 

government classes, their learning intersects with their world languages classes, which encourage 

students to develop insights into other cultures, including their government structures and citizen 

rights. Developing an understanding of historical perspectives in a history class and of human 

interactions with the environment in a geography class aligns with developing an understanding 

of practices, products, and perspectives of a culture in a world language classroom. Finally, the 

standards of economics and of world languages both support students in learning about choices 

and consequences as related to both words and actions of all humans, regardless of their lived 

culture or country.  

 

Alignment to Rhode Island Social Emotional Learning Standards 

RIôs Social Emotional Learning Standards support all content areas, with positive effects on 

academic performance, improved behaviors and attitudes, and reduced emotional distress 

(CASEL.org). The teaching and learning of social and emotional skills support students in 

meeting the World-Readiness Standards for Learning Languages, and vice versa. 

 

The RI Social and Emotional Learning Standards: Competencies for School and Life Success are 

based on the five SEL competencies identified by the Collaborative for Academic Social and 

Emotional Learning (CASEL). These five competencies include self-awareness, self-

management, social awareness, relationship skills, and responsible decision making. Each of the 

five SEL competencies and the five goals of world language education play an important role in 

supporting each other. For example, self-awareness and social awareness skills include 

understanding oneôs own cultural and linguistic assets as well as those of others. This 

understanding is intertwined with the goals of Communication (both interpersonal and 

https://ride.ri.gov/sites/g/files/xkgbur806/files/2023-03/RhodeIsland_SocialStudiesStandards_FULL.pdf
http://webserver.rilin.state.ri.us/Statutes/TITLE16/16-22/16-22-30.HTM
http://webserver.rilin.state.ri.us/Statutes/TITLE16/16-22/16-22-30.HTM
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Health-Safety/Social-Emotional-Learning/RI-SEL-Standards-Linked.pdf
https://www.ride.ri.gov/StudentsFamilies/HealthSafety/SocialEmotionalLearning.aspx#31941087-core-sel-competencies
https://casel.org/
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interpretive) and Cultures. SEL relationship skills include interacting effectively with those of 

diverse backgrounds, cultures and languages and are directly connected to the goals of both 

Cultures and Connections. The skills of responsible decision making and building relationships 

involve applying knowledge of social norms and linguistic tools and strategies. These skills 

correspond to the skills students need to meet the Comparisons and Communities goals. 

Finally, since SEL skills are needed and applied beyond PreK-12 education, they are strongly 

connected to the standard of lifelong learning within the Communities goal. 

 

Students need many social and emotional competencies to successfully progress academically. 

Strengthening both their SEL and language skills supports students in becoming linguistically 

proficient and culturally competent. 

 

Alignment to National Core Arts Standards 

The five Cs of the World-Readiness Standards for Learning Languages align with the National 

Core Arts Standards (NCAS), and there are many points of intersection between world language 

and arts curricula: 

¶ Communication: In the arts, students use interpersonal communication to collaborate on 

an artistic endeavor; they use interpretive communication to identify and convey intent; 

they use presentational communication to share their artworks with others. Moreover, 

many disciplines use terminology derived from global languages to communicate about 

specialized technical and artistic elements. After studying gerunds in an Italian class, 

music students may practice using Italian tempo terms to describe music they hear or 

create. They can appreciate how a shared vocabulary, in Italian, empowers them to 

collaborate more effectively. 

¶ Cultures: Experiencing the artistic practices and products of a culture can greatly 

enhance studentsô cultural knowledge, while also broadening their artistic perspective. 

After practicing handwritten characters in a Chinese class, students can apply ideas about 

line, brush strokes, and symbolic logograms in their visual artwork. 

¶ Connections: Similar to world language, the NCAS encourages connections with other 

disciplines, personal experiences, and cultural contexts. Students who study American 

Sign Language and theatre may create ways to enhance accessibility and diversify artistic 

expression by connecting these two curricular areas. 

¶ Comparisons: In the arts, students might compare their own artistic ideas with those of 

others, including art from diverse cultures, to refine and develop their own perspective. 

Students who study Spanish may learn about Latin-American dance forms, such as salsa. 

A dance student may compare Latin dance styles to other dance styles to find inspiration 

for innovative approaches to movement. 

¶ Communities: Students use the arts to connect with people around the world despite 

language differences, using the arts for enjoyment and personal development. Students 

who study Japanese may deepen their appreciation for Japanese animation styles, 

https://www.nationalartsstandards.org/
https://www.nationalartsstandards.org/
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inspiring their media arts learning and connecting them with a global community of like-

minded appreciators. 

 

Alignment to Social Justice Standards 

Since language is inexplicably interconnected with culture, world language teaching and learning 

can play an important role in social justice education. Whether studentsô schools and classrooms 

are diverse or homogenous, world language teachers can help to prepare students to enter ñinto a 

complex, multicultural, multilingual world (é)ò (The Southern Poverty Law Center, Inc., 2022). 

World language teachers are well positioned to leverage connections with diverse communities 

and their perspectives while creating a respectful environment that values studentsô own 

identities, languages, and cultures.  

 

The Social Justice Standards (The Southern Poverty Law Center, Inc., 2022) include four 

domains of Identity, Diversity, Justice, and Action, each with a corresponding set of anchor 

standards and learning outcomes. These domains have a strong relationship to many aspects of 

the five Cs of the World-Readiness Standards. The Identity domain addresses the understanding 

of identities (both studentsô own and those of others). World language education invites students 

to compare and examine their and othersô cultures and identities, while providing them with 

language for unbiased and respectful discussions. The Diversity domain focuses on the 

awareness of similarities and differences between people. In world language classrooms, 

students can develop knowledge to respectfully investigate, explain, and/or reflect on similarities 

and differences between languages and cultures, while learning how to competently 

communicate with those different from them. The Justice domain helps students examine bias, 

injustice, privilege, and power. In their world language classroom, students may have an 

opportunity to question stereotypes about people from other cultures, as well as identify 

practices, products, figures, groups, etc. relevant to historical and current perspectives of the 

target language and culture. Finally, the Action domain supports students in turning words into 

actions. Many world language teachers use project-based and service learning where students, 

for example, advocate for change in their local communities.  

 

To implement the standards and outcomes of the four domains, social justice teaching focus on 

either reducing prejudice or advocating collective action (The Southern Poverty Law Center, 

Inc., 2022, p. 2). Since prejudice reduction seeks to minimize conflict and change attitudes while 

collective action focuses on challenging inequalities, they both connect to the five Cs of the 

World-Readiness Standards, such as communicating effectively in a variety of situations, 

interacting with others with cultural competence, accessing diverse perspective, learning about 

and reflecting on own and othersô cultures, and participating successfully in multilingual 

communities. 

 

https://www.learningforjustice.org/sites/default/files/2022-09/LFJ-Social-Justice-Standards-September-2022-09292022.pdf
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Part 4: World Language Programming 

The World-Readiness Standards for Learning Languages describe what students should know 

and be able to do, but they do not dictate how they should be taught. While many factors affect 

language learning, providing students with an intentional learning pathway will allow them to 

reach linguistic proficiency and cultural competency. Thus, designing and implementing 

effective world language programs is key in preparing globally competent students who exhibit 

linguistic and cultural skills from the World-Readiness Standards. While this part of the 

framework cannot provide all necessary details about effective programming, it offers an 

overview of common world language programs, as well as key factors to consider when selecting 

an effective world language program for implementation.  

 

This part of Section 2 addresses the programming portion of the relationship between standards, 

programming, curriculum, and instruction in world languages, as previously illustrated by Figure 

4.  

 

 

 

 

 

 

 

 

 

 

Depending on the overall vision and goals of the world language program, LEAs are advised to 

carefully consider which type of program is best suited for their students and setting. Table 8 

highlights selected examples of world language programs that are implemented across the United 

States. 

 

Table 8. World Language Program Types 

World Language K-12 Programs 

Dual Language 

(DL): Two-Way or 

One-Way Immersion 

(K-5, K-8, or K-12) 

ǒ Begins in elementary schools and can be articulated through 

grade 12. 

ǒ Promotes outcomes in bilingualism, biliteracy, cognition, and 

academic achievement. 

ǒ Typically leads to Seal of Biliteracy levels of proficiency by 

the end of elementary or early middle school, but students may 

need extended time into high school to reach full biliteracy. 

ǒ When articulated through middle and high school it will lead 

to stronger student outcomes in proficiency levels than other 
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models. 

ǒ Minimum of 50% of core instruction in partner language in 

grades PK-5, guided by language and content time allocation 

policy (90/10, 80/20, 50/50).  

ǒ Secondary level dual language education programs include a 

minimum of two courses annually in the partner language. 

ǒ Two-Way DL programs provide education in a target language 

and English to both multilingual and English-speaking 

students. 

ǒ One-Way World Language DL programs provide education in 

a target language and English to primarily English-speaking 

students when not enough target language speakers are 

enrolled in the district to offer a Two-Way DL program. 

*Please note that One-Way DL programs for Multilingual Learners 

are considered an MLL program, not a WL program. For more 

information, please refer to the High-Quality Instructional Framework 

for MLL to Thrive. 

K-5 Programs Exploratory World Language Program (EXWL): 

ǒ Exploratory programs introduce PreK-6 learners to one or 

more languages for limited instructional time (less than 90 

minutes/week or no more than nine weeks in duration).  

ǒ Themes guide language and cultural learning.  

ǒ It is the least effective model in terms of proficiency gains, as 

this type of program is designed to simply expose students to 

world languages and promote future language study rather 

than promote meaningful proficiency. 

Foreign Language in Elementary School (FLES): 

ǒ This program can begin at any grade level in elementary 

school. 

ǒ Best if it is aligned and articulated with the middle school 

program where students can continue their language study 

rather than being placed in a Novice course and starting all 

over again. 

ǒ While the minimum frequency is twice per week with a 

minimum of 90 minutes total of instruction per week, higher 

proficiency outcomes can be attained with frequency of 4-5 

days a week and 30-60 minutes of instruction a day.  

ǒ Curriculum incorporates content-based instruction, with the 

world language and elementary teachers collaborating on topic 

selection. 

6-12 Proficiency-

Based Program 

ǒ Articulated and aligned clearly from 6th to 12th grade. 

ǒ Ideally a continuation of the elementary FLES program but 

can be implemented starting in 6th grade if the elementary 

program is not yet present.  

https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/MLL/HQIF-for-MLLs-to-Thrive_Last-Update-9.2.22.pdf?ver=ZJW6YsG4-7CvHO9_c4bM8Q%3D%3D
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/MLL/HQIF-for-MLLs-to-Thrive_Last-Update-9.2.22.pdf?ver=ZJW6YsG4-7CvHO9_c4bM8Q%3D%3D
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ǒ Course progression and curriculum are standards- and 

proficiency-based rather than following a traditional numerical 

course sequence. 

ǒ Each year students are placed in courses based on their 

proficiency outcomes rather than seat time.  

ǒ Depending on program entry point, duration and frequency, 

students may reach the Novice Mid, Novice High, or even 

Intermediate Low levels of proficiency by the end of middle 

school. This will in turn determine their placement in the 9th 

grade language class and allow for more advanced language 

study at high school. 

ǒ Overall, students who start a WL program in elementary or at 

least middle school have been shown to reach higher levels of 

proficiency in high school and are more likely to obtain the 

Seal of Biliteracy, take AP or IB courses, etc. (research shows 

that four years of WL in high school only is not sufficient to 

reach the Seal of Biliteracy proficiency levels [Davin and 

Heineke, 77]). 

ǒ Ideally scheduled in middle school with a minimum of five 

class sessions of 40-50 minutes each per week totaling about 

120-150 hours of instruction per year, and in high school with 

a minimum of five class sessions of 50-60 minutes each per 

week totaling about 150-180 hours of instruction per year 

(considering that some instructional time is lost to other 

activities, such as field trips, fire drills, etc.). 

9-12 Proficiency-

Based Program 

ǒ Articulated and aligned clearly from 9th to 12th grade, with 

options for 2, 3, or 4 years of study (depending on studentsô 

interests and post-secondary goals). 

ǒ Uses standards- and proficiency-based progression rather than 

a traditional numerical course sequence.  

ǒ Ideally scheduled with a minimum of five class sessions of 50-

60 minutes each per week totaling about 150-160 hours of 

instruction per year (considering that some instructional time 

is lost to other activities, such as field trips, fire drills, etc.). 

ǒ Placement in courses depends upon student proficiency level 

in a selected language on arrival at the high school. For 

example, students in 9th grade with no prior language learning 

would be placed in a Level 1 Novice course, while students 

arriving with a higher proficiency in the same language would 

be placed in a higher-level course, such as Level 3 

Intermediate, AP, IB, or dual enrollment in high school and 

college courses. 

*Note: Proficiency-based programs provide better course selection and placement for all 

students, including heritage and multilingual learners. Additionally, since students are placed 
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based on proficiency, it is no longer necessary to have students repeat courses or to offer 

honors and non-honors classes. These programs may also be easier to monitor and evaluate for 

success than traditional programs. For additional information and examples, please refer to 

Leading Your World Language Program by Catherine Ritz (2021). 

Heritage Learner 

Program 

ǒ Typically implemented in grades 6-12. 

ǒ Includes maintenance (late-exit) and transitional (early-exit) 

bilingual programs, as well as individual courses that promote 

language and literacy development (e.g., Spanish for Spanish 

Speakers). 

ǒ Includes Native American languages and cultures. 

ǒ Requires a shift in course design since heritage learners have 

backgrounds and needs distinct from WL students.  

ǒ Designed to respect and validate the linguistic and cultural 

backgrounds of the students (taking into consideration 

language varieties, dialects, registers, etc.).  

ǒ Follows a challenging curriculum that builds upon the existing 

linguistic skills, the cultural heritage and knowledge of the 

students, encouraging further acquisition of the heritage 

language.  

ǒ Offers opportunities for heritage learners to become involved 

in their language communities beyond the classroom. 

Bilingual Education ǒ Designed for multilingual learners to use their first language as 

a foundation for building English language competency. 

ǒ Consists of transitional (early-exit) and maintenance (late-exit) 

programs. 

ǒ Typically used for heritage learners who share a common first 

language. 

ǒ Can be implemented with any grade span level. 

* For more information, please refer to the High-Quality Instructional 

Framework for MLL to Thrive. 

Content-Based 

Programs K-6 

 

Advanced Content-

Based Programs 9-12 

ǒ Can be implemented K-12. 

ǒ Students learn a language through the study of selected subject 

matter (e.g., science). 

ǒ Scheduled only during designated periods each week, (e.g., 

social studies in French or science in German) 

ǒ Less time intensive than Dual Language or Bilingual 

Programs. 

Traditional WL 

Program 

ǒ Typically designed for high school learners, with some 

programs extending to 8th, or 7th and 8th grade. 

ǒ Uses a numbering system for course names, (e.g., Italian 1, 

Italian 2). 

ǒ Courses are often misaligned across schools and districts since 

https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/MLL/HQIF-for-MLLs-to-Thrive_Last-Update-9.2.22.pdf?ver=ZJW6YsG4-7CvHO9_c4bM8Q%3D%3D
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/MLL/HQIF-for-MLLs-to-Thrive_Last-Update-9.2.22.pdf?ver=ZJW6YsG4-7CvHO9_c4bM8Q%3D%3D
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expectations for ñlevel 1ò course vary. 

ǒ Students move through courses based on seat time and grades 

rather than proficiency level attainment. 

ǒ Curriculum is typically grammar-based and not 

communication-focused resulting in low levels of proficiency. 

 

Since the World-Readiness Standards are structured around proficiency levels, certain programs 

(e.g., Dual Language or proficiency-based) allow districts and schools to better meet their 

studentsô needs. While proficiency levels can be applied to a variety of programs, it is with an 

understanding that what is achievable depends on the amount of time students spend in the 

program (years across K-12), the frequency (how many sessions a week) and intensity (how 

many minutes per session) of instruction. Considering instructional time needed to reach certain 

proficiency levels (Figure 9), districts may experience a variety of outcomes based on their 

program selection and implementation.  

 

Figure 9, based on national world language program data, illustrates the relationship between 

years of study and average proficiency outcomes, making the length of the program and the 

instructional time within the program two key considerations of world language program 

selection and implementation.  

 

Figure 9. Time as a Critical Component in Language Learning 

 
 

Figure 9 illustrates how time spent in the program impacts the development of proficiency. We 

can see that students who begin their world language education in 9th grade and meet the 

minimum graduation requirement of two years of study are at most able to reach the Novice 

High level, while students who start in 9th grade and continue for more than 2 years can 

potentially reach Intermediate Low level. While both lay a solid foundation, neither is sufficient 

to reach the levels required for Silver or Gold Seal of Biliteracy or to prepare students to use the 
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language meaningfully in post-secondary settings. Students who start their world language 

education in middle school may have an opportunity to reach the Intermediate Mid level of 

proficiency and obtain the Silver Seal, while students who begin in elementary school have a 

greater chance of reaching the Advanced levels, with a potential of earning the Gold Seal and 

being able to use their language skills successfully in postsecondary careers.  

 

If, for example, the LEAôs vision and goal for their world language program is to graduate 

students with the Seal of Biliteracy and ready for college and careers, then a consideration must 

be made as to the time it takes students to attain the Advanced Low level of proficiency (the 

minimum level needed to qualify for the Gold Seal). The time requirement will differ for 

heritage learners versus students learning a language new to them. Some heritage learners - if 

fully proficient in their home language - may qualify for the Seal without taking any formal 

classes. Heritage learners starting with some level of proficiency may require 1-2 years of study 

in a specialized heritage language class to reach the Advanced Low level or higher, while 

students who start to learn a new language in a school setting and do not speak it at home may 

take 7 or more years to do so, thus necessitating a world language program that begins prior to 

9th grade. 

 

In addition to program duration and the instructional time within it, the remaining factors to 

consider when designing and implementing world language programming include the students, 

program type, languages offered, program sequence, program vision and desired outcomes, 

curriculum, and stakeholders. Table 9 provides a compilation of questions for LEAs to consider 

when selecting a world language program that will best meet the needs of their students. 

 

Table 9. World Language Programming Considerations 

Students 

ǒ Who are the students in your district and does enrollment in world language (WL) 

classes span race, disability, and language backgrounds? 

ǒ What programming do you offer to your heritage and multilingual learners? 

ǒ Do students have access to a variety of opportunities, such as International 

Baccalaureate (IB) or Advanced Placement (AP) courses, Seal of Biliteracy, a variety 

of languages and types of programs? 

ǒ Do students have access to multiple entry points to study a world language? 

ǒ What post-secondary college and career opportunities are your students interested in 

and do language offerings support students with these opportunities? Additionally, do 

language offerings expand in response to changes in student interests and needs? 

ǒ How are your local community and student needs met through the WL programming? 

Program Type & Language 

ǒ What types of programs do you offer? (Refer to Table 8 World Language Program 
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Types) 

ǒ How do the offered programs meet your local community needs? 

ǒ Are the programs standards- and proficiency-based? 

ǒ What types and how many languages are offered? 

ǒ Do the opportunities include courses for heritage learners, access to IB and AP courses 

and Seal of Biliteracy? 

Program Duration and Sequence 

ǒ At what age/grade level do students start world language education? 

ǒ What is the length of the program? 

ǒ How is the WL program articulated across all grades K-12? 

ǒ What amount of instruction time is provided in terms of frequency (number of sessions 

per week) and intensity (number of minutes per session)? 

ǒ How are students placed into courses? 

ǒ Does the program support students in reaching proficiency required to obtain Seal of 

Biliteracy and/or to be career-ready? 

Program Vision & Outcomes 

ǒ What is the vision and goal of the program? 

ǒ How is it connected to post-secondary settings? 

ǒ What data is collected and analyzed? How does data affect program changes? 

ǒ What exit standards/proficiency targets are in place for each course? 

ǒ What opportunities (beyond credits towards graduation) does the program offer to 

students? 

ǒ How is the program connected to the local and global community? 

ǒ How is the program connected to other areas, such as literacy, science, social studies, 

and others? 

Curriculum  & Instruction  

ǒ How is the curriculum aligned and articulated through various stages of the program to 

avoid unnecessary repetition and to promote language growth? 

ǒ Is the curriculum standards- and proficiency-based? 

ǒ What resources and tools are used? 

ǒ What role does technology play in instruction? 

ǒ How much is the target language used during instruction? 

ǒ What instructional practices are common across the program? 

ǒ What supports are in place for differently-abled students? 

*For further information, please refer to Part 5 High Quality Curriculum as well as Section 3 

of this framework. 

Stakeholders 

ǒ How is the program connected to the local and global community? 

ǒ How do you bring in the community and how do you go out to the community? 
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ǒ How are the community and student needs met through world language programming? 

ǒ How and what is communicated to various stakeholders? 

 

For further information and considerations for world language programming, consult the 

resources listed in the References at the end of this section.  

 

Implementing standards-based quality programs is the first step that can, subsequently, have 

students benefit from high-quality curriculum and instruction. Part 5 of this section includes 

information for designing curricula and selecting high-quality materials for world language 

courses. 

 

Part 5: High-Quality Curriculum  

Having access to high-quality curriculum materials is an important component of increasing 

equitable access to a rigorous education that prepares every student for college and careers. It is 

worth repeating that standards, programming, curriculum, and instruction are integrally linked to 

promote language development (as previously illustrated by Figure 4).  

 

 

 

 

 

 

 

 

 

 

 

Rigorous and comprehensive standards are the foundation for quality teaching and learning. The 

World-Readiness Standards articulate the knowledge and skills that students need to be prepared 

to succeed in college, career, and life. The world language program implemented by the LEA 

will determine the length, frequency, and intensity of the class session, which in turn will affect 

what curriculum LEA selects and implements. The curriculum, when skillfully implemented by 

educators, becomes the lever for students to master the World-Readiness Standards. In short, 

standards define what is to be learned at certain points in time, and from a broad perspective, 

what performances will be accepted as evidence that the learning has occurred, and curriculum 

specifies the details of the day-to-day schooling at the local level.  
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While materials alone do not constitute a curriculum, they are a critical component of it. In world 

language education, LEAs can follow the route of selecting and implementing already existing 

textbooks and materials, the route of designing and implementing their own, or a mix of both 

approaches. The information presented below addresses these scenarios and their respective 

considerations. 

 

A.  Selecting High Quality Curriculum Materials for World Language Education  

As previously noted in this document, Rhode Island legislation (RIGL§ 16.22.32) requires that 

LEAs adopt high quality curriculum materials in English language arts, mathematics, and science 

and technology, primarily using curriculum reviews by EdReports. Although this law does not 

currently name world languages and EdReports does not review world language curricula, it is 

expected that LEAs adopt high quality curriculum for all the core subjects. Due to the variety 

and breadth of materials needed for multiple languages at multiple levels of proficiency for 

students at various grade levels within world language education, rather than provide a list of 

reviewed and approved materials, RIDE has developed a list of major considerations LEAs 

should take into account when selecting curriculum materials for world language courses (refer 

to Table 10). 

 

For this work to be sustainable and successful, LEAs should create local teams of leaders and 

educators to complete a comprehensive selection and adoption process. A team approach to this 

work will allow a variety of stakeholder voices to be heard. The LEA team can begin by looking 

at student data, developing an instructional vision for world languages, and completing an in-

depth review of world language curriculum materials, utilizing the considerations developed by 

RIDE. The process of selecting and adopting a high-quality curriculum must coincide with 

planning for implementation. Successful implementation includes thoughtful planning around 

financing, scheduling, staffing, professional learning aligned to the LEAôs priorities, 

instructional support, and other operational considerations to support teachers and students 

through the change process.  

 

For information on the process and RIDEôs tools to support the selection and implementation of 

HQCM, please visit the HQCM Review Tools section on RIDEôs website, and refer to resources 

such as Selecting and Implementing a High-Quality Curriculum in RI and Additional Review 

Tools to Support the Selection of a High-Quality Curriculum in RI, which additionally includes 

the Review Tool for Culturally Responsive & Sustaining Education. 

 

While the curriculum selection, adoption, and implementation is a multi-phase process, in the 

beginning phase LEAs are encouraged to develop a rubric with clear articulation of the criteria 

and a vision into what evidence will be required to evaluate those criteria. This may include both 

non-negotiable and ñnice-to-haveò criteria to prioritize considerations. To that effect, some 

https://www.ride.ri.gov/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/Curriculum/RIGL_22_30_33.pdf?ver=2019-12-20-092153-520
https://www.edreports.org/
https://www.ride.ri.gov/InstructionAssessment/Curriculum.aspx#4379310-hqcm-review-tools
https://www.ride.ri.gov/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/Curriculum/01-HQCM-OverallSelectionGuidance-Final-Jan2021.pdf
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/HQCM-Bundle/HQCM_ReviewTools_June2020.pdf?ver=2020-06-30-092444-087
https://ride.ri.gov/sites/g/files/xkgbur806/files/Portals/0/Uploads/Documents/Instruction-and-Assessment-World-Class-Standards/HQCM-Bundle/HQCM_ReviewTools_June2020.pdf?ver=2020-06-30-092444-087
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considerations (Table 10) for developing a rubric and using it to select world language materials 

may include but is not limited to the following: 

 

Table 10. Consideration Criteria for World Language Curriculum Selection 

Alignment to Standards & Proficiency Levels 

ǒ Are the materials/textbook(s) aligned with all five goal areas of World-Readiness 

Standards of Communication, Cultures, Connections, Comparisons, and Communities? 

(*LEA may further develop criteria specific to each of the 5 Cs.) 

ǒ Are the materials/textbooks proficiency-based?  

ǒ Are the materials sequenced according to proficiency levels and Can-Do targets? 

ǒ At the unit level, are all 11 standards from the 5 Cs addressed? 

ǒ At the lesson level, are the 3 Communication modes addressed? Do the tasks/activities 

provide opportunities for students to develop interpersonal, interpretive, and 

presentational communication? 

ǒ Do the tasks/activities provide listening, speaking, reading, and writing practice that is 

practical and communicative? 

ǒ Are formative and summative assessment measures included? 

ǒ Do assessments measure each mode of communication at the appropriate learner 

targets? 

Content & Coherence 

ǒ Are the materials vertically articulated and aligned?  

ǒ Is there coherence of skills, content, and pedagogy from grade-to-grade and/or level-to-

level? 

ǒ Do the materials reflect the different variants of the language and the diversity of 

communities that speak the language? 

ǒ How are students experiencing a learning progression of skills and content? 

ǒ How are authentic, accurate, and current topics and sources incorporated? 

ǒ Is the content and text complexity both proficiency- and age-appropriate? 

ǒ Are the units thematic? 

ǒ Are the unit themes reflective of Advanced Placement (AP), International 

Baccalaureate (IB), or the Global Themes?  

ǒ How are language functions embedded into the unit themes? 

ǒ Is the content culturally relevant and does it offer diverse perspectives? Do the 

materials support RIDEôs vision for culturally responsive and sustaining education? 

ǒ Does the content connect to a variety of other disciplines? 

Backwards Design & Instructional Strategies 

ǒ Do the activities move from scaffolded through independent practice to open-ended 

communication? 

ǒ Do the tasks/activities provide opportunities for individual, paired, and small group 

practice? 
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ǒ Do the materials build on studentsô background knowledge? 

ǒ What learning and teaching strategies does the text provide or encourage? 

ǒ Do the materials promote critical thinking skills? 

ǒ What types of manipulatives, visuals, etc. are included? 

ǒ Do the materials include a variety of assessments engaging students in the content of 

the units? 

ǒ How does the use of technology strengthen studentsô linguistic skills, interaction 

opportunities, and learning about culture and life in the country or countries of the 

target language? 

ǒ Do the materials build studentsô 21st century literacy skills? 

ǒ How do the materials, strategies, etc. encourage a language-rich environment and lead 

to the use of target language? 

Student Needs 

ǒ Do students have access to authentic literature and opportunities to experience and 

interpret content and style from authors of the target culture? 

ǒ Do students gain comprehension skills through exposure to a variety of familiar and 

unfamiliar text types? 

ǒ Are students introduced to level-appropriate language forms and functions within real-

life contexts? 

ǒ How are scaffolded supports for diverse learners incorporated?  

ǒ Do students have opportunities to look at their own language and culture and to 

compare them to the target language and culture? 

ǒ Are there opportunities to use the target language beyond the classroom? 

ǒ Are there tools and/or opportunities for students to set their own goals? 

ǒ Do online student materials and resources work with mobile devices and assistive 

technology tools? 

ǒ Does the program have proven performance? Has it demonstrated achievement growth 

for students in similar districts? 

ǒ Are the knowledge and skills from a studentôs first language used and reinforced, 

deepened, and expanded upon when a student is engaged in second language literacy 

tasks? 

ǒ How does the program apply principles of Universal Design for Learning? 

Teacher Supports 

ǒ What supplemental materials are included (e.g., online textbook, options for listening 

activities, videos, activities for interactive boards)? 

ǒ Are resources provided for introducing new material and for expanding practice? 

ǒ What supports for diverse learners are included? 

ǒ Do the materials support use and analysis of standards-based assessments? 

ǒ What data reporting is available? 

 

While all the considerations in Table 10 are important, coherence is certainly a key factor when 

adopting a new curriculum. One way of achieving coherence is the vertical articulation in a set of 














































































































































































































